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English has become a compulsory subject in the early primary grades in 
many countries including Thailand. Teaching primary students which are 
commonly referred as young learners is truly different with teaching adult 
learners. While adults are much more independent, mature, and of course, 
knowledgeable, children are just kids who like to play, having fun and need an 
extra attention. This study focuses on the challenges faced by pre-service teachers 
during their five-month teaching practice in Southern Thailand and the way they 
handled the challenges. 
Qualitative data were used in this research by using both questionnaire and 
interview gathered from 10 pre-service teachers who were placed in five different 
cities of Southern Thailand during their teaching practice period. Eight of whom 
had their teaching practice on November 6, 2018 - March 27, 2019, while the 
other two were on November 17, 2019 - March 24, 2020. Purposive sampling was 
applied in selecting the subject of the study. 
A number of challenges emerged from three sides, namely from students’ 
side, pre-service teachers’ side, and others’side. Students’ challenges are cognitive 
development, lack of motivation, discipline problems, speaking problems, and 
writing. While pre-serviced teachers are challenged by their limited mastery of 
TEYL methods and techniques as well as their lack of professional development. 
In addition, challenges also come from others’ side including curriculum/syllabus, 
school’s facilities, class size, and cultural differences. Learning the students’ 
mother tongue is believed as the most important key to overcome the challenges 
according to the pre-service teachers. Other solutions are also proposed such as 
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Bahasa Inggris telah menjadi mata pelajaran wajib di sekolah dasar (SD) 
kelas awal di banyak negara, termasuk Thailand. Mengajar siswa SD yang biasa 
dikenal dengan pelajar muda atau anak-anak jelas berbeda dengan mengajar 
pelajar dewasa. Sementara pelajar dewasa jauh lebih mandiri, dewasa, dan tentu 
saja berpengetahuan luas, pelajar muda hanyalah anak-anak yang suka bermain, 
bersenang-senang, dan membutuhkan perhatian ekstra. Studi ini berfokus pada 
tantangan yang dihadapi oleh mahasiswa PPL ketika mengalami praktik mengajar 
selama lima bulan di Thailand Selatan dan cara mereka menangani tantangan 
tersebut. 
Data kualitatif digunakan dalam penelitian ini dengan menggunakan 
kuesioner dan wawancara yang dikumpulkan dari 10 mahasiswa PPL yang 
ditempatkan di lima kota berbeda di Thailand Selatan selama masa praktik 
mengajar mereka. Delapan mahasiswa mengalami praktik mengajar pada 6 
November 2018 – 27 Maret 2019, sedangkan dua lainnya pada 17 November 2019 
– 24 Maret 2020. Purposive sampling atau sampel bertujuan digunakan dalam 
pemilihan subjek penelitian. 
Sejumlah tantangan muncul dari tiga sisi berbeda, yaitu dari sisi siswa, sisi 
mahasiswa PPL, dan sisi lainnya. Tantangan siswa meliputi perkembangan 
kognitif, kurangnya motivasi, masalah disiplin, masalah berbicara, dan menulis. 
Sementara mahasiswa PPL terhambat oleh keterbatasan penguasaan metode dan 
teknik TEYL (pengajaran bahasa Inggris untuk anak) serta kurangnya 
pengembangan profesional mereka. Selain itu, tantangan juga datang dari sisi lain 
seperti kurikulum/silabus, fasilitas sekolah, ukuran kelas, dan perbedaan budaya. 
Mempelajari bahasa ibu anak-anak diyakini sebagai kunci terpenting untuk 
mengatasi tantangan-tantangan tersebut. Solusi lain yang diusulkan antara lain 
belajar/berkonsultasi dengan guru pembimbing, menggunakan alat peraga/media 
pembelajaran, menggunakan gerak tubuh/memperagakan sesuatu, dan sebagainya.  
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 This chapter presents the discussion on the background of the study, 
statement of the problems, conceptual definitions, objectives of the research, and 
significances of the study. 
A. Background of the Problems 
In the last few decades, English has become a lingua franca which 
makes it one of the most important languages and is learnt in all over the 
world. Today’s globalization era also tends to force people to be able to 
understand English well since it is used in all sectors such as academic, 
business, politics, career, etc. In that case, many people consider that an early 
start in learning English becomes a priority. An early start is strongly 
connected with age, it can be said that early start has the same meaning as the 
age of the child. 
According to Violetta-Irene (2013), age is an important factor and plays 
a major role in the process of learning a language. And it is believed that the 
sooner we learn a language is the better. As the results, children start to learn 
English at younger and younger ages nowadays. Pinter (2006) stated that in 
many countries, English is a compulsory subject in the early primary grades. 





by their children, English is overwhelmingly the first choice (Garton, 
Copland, & Burns, 2011). 
Primary students which are commonly referred as young learners are 
now in the center of education and given much more attention (Violetta-Irene 
2013). Teachers are given massive material about how to teach young 
learners and many seminars are held in order to be able to improve children’s 
language skills. Aside from that, a number of native and non-native English 
speaking teachers have been hired and employed by most private and public 
schools in Thailand (Hickey, 2014) to assist the local Thai teachers in 
teaching English (Ulla, 2018). Therefore, a lot of Indonesian pre-service 
teachers have been delegated to teach English in an international teaching 
practice or internship program in Thailand, especially in Southern Thailand, 
over the last few years. 
English language teaching in Thailand was started in the reign of King 
Rama III (1824-1851) while the first king who could communicate with 
foreigners by himself was King Rama IV (1851-1868) (Darasawang, 2007). 
During the reign of King Rama V (1868-1910), English became the most 
prestigious foreign language with many foreigners’ visits creating a greater 
need for English. According to Wongsothorn et al. (2002), in 1921, English 
became a compulsory subject for Thai students beyond Grade four and was 
made compulsory for all primary students from grade one onwards in 1996, 





education and to facilitate life-long learning (Ministry of Education of 
Thailand, 1996). 
Teaching young learners is truly different from teaching adult learners. 
While adults are much more independent, mature, and of course, 
knowledgeable, children are just kids who like to play, having fun, and need 
extra attention. Nunan (2011) said that young learners enjoy fantasy, 
imagination, and movement. English for young learners (EYL) teachers 
should be able to create a lively and lovely atmosphere in every class they 
teach so that students get motivated to join the teaching-learning activities. 
Besides, one class can consist of several students with different 
characteristics, some of them are fast learners, get motivated easily, 
disciplined, obedient, and some not. Teachers are required to be able to 
control and manage the class to run well as it is planned.  
According to Nunan, the main challenges in teaching English to young 
learners (TEYL) namely cognitive development, motivation, multi-level 
groups, and assessment. Speaking problems, discipline problems, lack of 
vocabulary, grammar, writing, class size, limited mastery of teaching 
techniques and methods, inadequate resources and facilities, and lack of 
sufficient number of qualified teachers are considered challenging as well 
(Copland et al., 2014; Strakova, 2014; Songbatumis, 2017). Other kinds of 
challenges such as lack of coursebooks and learning facilities are also 





classroom has a number of advantages, but it still needs to be combined with 
several supplementary materials and techniques (Puskas, 2016). 
In Thailand alone, English language teaching has been a challenging 
task (Ulla, 2018). Many students in Thailand are lack of motivation and 
interest in learning English (Ulla, 2018) as well as they do not have enough 
practice in English on their own (Noom-ura, 2013). With cultural differences, 
TEYL in Southern Thailand becomes much more challenging for Indonesian 
pre-service teachers. In a cross-cultural context, the first and foremost 
problem is both teachers and learners face some limitations in dealing with 
language (Sultana, 2011). Indonesian pre-service teachers most likely do not 
understand Thai, and Thai young learners also barely understand English nor 
Bahasa Indonesia. The existence of teaching aids can be required to help the 
process of teaching-learning and students’ understandings. Finding out the 
best teaching methods and techniques that are suitable for the students’ 
condition is a must for Indonesian pre-service teachers. In any case, whatever 
the problems are, the pre-service teachers have to be able to manage them 
well. 
This research focuses on the challenges in teaching English to young 
learners faced by 10 Indonesian pre-service teachers during their five-month 
teaching practice in Southern Thailand and the way they overcome the 
challenges as well. The schools where the pre-service teachers had teaching 
practice at were located in some cities of Southern Thailand in which there 





2018 – March 27, 2019, and the second one is on November 17, 2019 – 
March 24, 2020. 
B. Statement of the Problems 
Based on the background of the study above, the researcher takes a 
research entitled “Challenges in Teaching English to Young Learners in 
Southern Thailand (A Case Study of Indonesian Pre-service Teachers’ 
Perspectives)”. Therefore, the present study attempts to address the following 
research questions: 
1. What challenges are faced by Indonesian pre-service teachers in teaching 
English to young learners in Southern Thailand? 
2. How do Indonesian students face the challenges? 
3. What factors will improve learning and teaching English to young 
learners?  
C. Conceptual Definitions 
Various challenges in teaching English to young learners have been 
discovered by a variety of scholars or researchers. The challenges include 
speaking problems, discipline problems, motivation, differentiation, writing, 
class size, grammar (Copland et al., 2014), lack of vocabulary mastery, 
limited mastery mastery of teaching methods, inadequate resources and 
facilities (Songbatumis, 2017), and lack of sufficient number of qualified 
teachers (Strakova, 2014). Meanwhile, some solutions of those challenges 





methods and techniques, providing motivational feedback (Songbatumis, 
2017), and three to five days of training, seminar or conference (Noom-ura, 
2013). 
Therefore, this study is conducted to analyze the challenges in teaching 
English to young learners in Southern Thailand and the way of overcoming 
the challenges based on five-month teaching practice experiences of 
Indonesian pre-service teachers.  
D. Objectives of the Research 
Based on the statement of the study, the aims of this research are as 
follows: 
1. To analyze challenges faced by Indonesian pre-service teachers in teaching 
English to young learners in Southern Thailand. 
2. To find out the way Indonesian pre-service teachers overcome the 
challenges they face. 
3. To identify factors that will improve learning and teaching English to 
young learners. 
E. Significances of the Study 
This research is aimed to give both theoretical and practical 






1. Theoretical Significances 
Theoretically, this research is expected to enrich the study of 
teaching English to young learners (TEYL), especially about the 
challenges that are commonly found and how to face them. It is also 
supposed to give knowledge about English education at primary level in 
Southern Thailand. 
2. Practical Significances 
Practically, the results of this research are expected to give benefit to: 
a. Researcher 
The research is expected to give valuable experiences and be 
useful for the researcher who wants to be an English teacher.  
b. Readers 
It is expected that the readers will get an illustration of teaching 
English to young learners, particularly in Southern Thailand. And it will 
become an honor for the researcher if this research can help another 






REVIEW OF LITERATURE 
 
This chapter presents previous studies, review of related theories, and 
theoretical framework. 
A. Previous Research 
In compiling this research project, the researcher refers to some 
previous researches which are related to the research project. Some of them 
are follows: 
The first one is a research entitled “Challenges in Teaching English to 
Young Learners: Global Perspectives and Local Realities” by Copland, 
Garton, & Burns (2014). The research used a mixed-method approach to 
obtain the data in the form of a survey that was completed by 4,459 teachers 
worldwide, and case studies of five primary schools teachers in five different 
countries by doing observations and interviews. The great majority of the 
respondents were female and seventy-four percent of schools were located in 
urban areas. The result findings showed that the most concerning challenges 
are speaking problems, discipline problems, motivation, differentiation, 
writing, class size, and grammar. And the teachers’ perceptions of the most 
important factors that would improve learning and teaching are training in 






The next relevant study is a research entitled “Challenges of Teaching 
English at Primary Level”. The research was conducted by Straková (2014). 
The research described the situation in teaching English at primary level in 
Slovak schools where English is taught as the first foreign language from year 
3 as a compulsory subject. The research found that the most serious problem 
is the lack of sufficient number of qualified teachers in the field of primary 
education. There are still a lot of lower secondary English teachers who teach 
at primary level without understanding methods and techniques in teaching 
English to young learners well. 
Further research is Songbatumis (2017) conducted a study entitled 
“Challenges in Teaching English Faced by English Teachers at MTsN 
Taliwang, Indonesia”. The study captured English teachers of MTsN 
Taliwang’s point of view in facing English teaching challenges and also their 
solutions through interview. The result of the study highlighted that a number 
of challenges were partly from students, partly from teachers, and partly from 
school’s facility. Challenges from students’ side such as lack of vocabulary 
mastery, low concentration, and lack of discipline. While on teachers’ side 
are shortage of teachers’ training, limited mastery of teaching methods, and 
unfamiliarity to IT. Besides, facility issue includes inadequate resources and 
facilities, and time constraint. Some solutions of those challenges are 
improving resources and facilities, applying various teaching methods and 





Last but not least, a research conducted by Noom-ura (2013) entitled 
“English-Teaching Problems in Thailand and Thai Teachers’ Professional 
Development Needs”. The respondents of the study were high school teachers 
in three provinces of three Secondary Educational Service Areas in Thailand. 
The data were collected by using closed and open-ended questionnaires. The 
study’s results are divided into two sections; first, to survey English teaching 
problems, and second, to investigate the needs for professional development 
(PD) of English language teachers in those schools. The first section, with the 
top highest problem, related to (1) Teachers: Teaching writing, (2) Students: 
Not having enough practice in English on their own, (3) Curricula and 
textbooks: The impracticality of the guidelines for managing activities in the 
curricula, (4) Assessment: Assessment of listening-speaking skills, and (5) 
Other factors: Inadequate supplies of computers and language laboratories. 
The second section concerning (1) Types of PD Needs: Three to five days of 
training, seminar or conference, and (2) Content Areas of PD: Teaching 
strategies that enable students to communicate in English. 
In conclusion, the studies above show that challenges in teaching 
English whether to young or adult learners are come from both teachers and 
students, and also other external factors. Students’ English skills become the 
most concerning problems that should be paid attention to greatly. One way 
to overcome the problems comes from the teacher him/herself. The teacher 
has to be qualified and able to choose the proper teaching methods and 





teaching training or seminar are needed to develop the teacher’s skills 
continuously. 
B. Review of  Related Theory 
1. Teaching Practice 
Teaching practice is an important compulsory course in teacher 
education programs. Jones (1960) found that the length of teaching 
practice varied from 5 to 36 weeks. In Indonesia, teaching practice, known 
as PPL (Praktik Pengalaman Lapangan), can be conducted in both 
Bachelor education program and Teacher Professional Program (PPG) to 
bridge theory and practice by providing opportunity to pre-service teachers 
for doing hands-on learning. Indonesian Ministry of Research, 
Technology, and Higher Education (2016) stated that teaching practice 
aims to provide participants to have real and contextual experiences in 
applying a set of knowledge, attitudes, and skills that can support the 
achievement of teacher’s competencies. The activities of teaching practice 
consist of field observation, teaching practice, personal and social 
competence development, and non-teaching activities. And the ones who 
enter this field of study are known as pre-service teachers. 
Pre-service or practice teachers, also known as student teachers, are 
college, university, or graduate students who are teaching under the 
supervision of a certified teacher in order to qualify a degree of education. 





teaching have been revealed by a lot of writers in the previous studies, 
which are typical with a statement by Conant (1963): 
“Given the disagreements among experts, however, few of 
those in leadership posts would attempt to specify precisely 
what instruction should be required, except for practice 
teaching on which there is general agreement.” 
 
On the other side, Stagg (1968) claimed that pre-service teachers 
have many kinds of problems and part of the problems. He stated that the 
problems may involve: entrance into the education and pre-service teacher 
preparation program; the assignment to the school and' subject to be 
taught; relationships with other personnel, both supervisory and on the 
staff; the classroom situation; and re-entry into college following the 
student teaching experience. However, with realizing the problems and 
discovering the solutions of them will make the students’ teaching 
experience of greater value.  
2. Students’ Perspective 
Teachers and students commonly have different perspectives in the 
same learning environment. Meanwhile, more congruence between 
teachers’ and students’ perspectives is supposed to improve the 
effectiveness of learning environment. Entwistle & Tait (1990) stated that 
students’ perspective on learning environment is crucial since it directly 
influences learning and study behavior and also the quality of learning. 
Students’ different perspective is the result of the interaction between the 





characteristics (Luyten, Lowyck, & Tuerlinckx, 2001). Könings (2007) 
explains that there are four characteristics of student that influence how 
students perceive a concrete learning environment: having conceptions of 
learning, differing in their motivational orientations and their goals of 
learning, the way of regulating the learning processes, and the use of 
different kinds of cognitive processing strategies. 
In addition to the learning-related student characteristics, students’ 
expectations of a learning environment play an important role. Students 
form expectations from the information they get about the main activities 
and goals of the learning environment. According to Bandura’s self-
efficacy theory (1977) as cited in Könings (2007), students form outcome 
expectations, referring to expectations about the usefulness of certain 
learning activities for reaching the goals. They also have efficacy 
expectations, beliefs in their own ability to perform those learning 
activities. Another type of expectations is the anticipation of the 
consequences of goal achievement and the value of these consequences 
(Driscoll, 1993). Creating a learning environment based on students’ 
perceptions will positively affect students’ expectations that lead to 
achieving the goals of it. 
3. Young Learners 
The term “young learners” covers a large chronological age span: 





young learners as those who are between 5 and 12 years old. Scott & 
Ytreberg (1990) assumes that young learners are children at the age of 5 to 
10. As it is shown, there is a variety of scholars or researchers define the 
age of young learners. The young learners discussed in this study are 
children of pre-school and primary school ages. 
There is a big difference between children with different ages for 
what they can do. Some children develop quickly, some slowly. Even 
children in the same age can have different characteristics since all 
children are unique (Pinter, 2006). Pinter which cited in Nunan (2011) 
identifies the characteristics of younger learners compared to older 
learners as follows: 
Table 2.1 The Characteristics of Younger and Older Learners 
Younger Learners Older Learners 
Children are at pre-school or in the 
first couple of years of schooling.  
These children are well established 
at school and comfortable with 
school routines. 
Generally, they have a holistic 
approach to language, which 
means that they understand 
meaningful messages but cannot 
analyze language yet. 
They show growing interest in 
analytical approaches, which 
means that they begin to take an 
interest in language as an abstract 
system. 
They have lower levels of 
awareness about themselves as 
well as about the process of 
learning. 
They show growing level of 
awareness about themselves as 






They have limited reading and 
writing skills, even in their first 
language. 
They have well-developed skills as 
readers and writers. 
Generally, they are more 
concerned about themselves than 
others. 
They have a growing awareness of 
others and their viewpoints. 
They have limited knowledge 
about the world. 
They have a growing awareness 
about the world around us. 
They enjoy fantasy, imagination 
and movement. 
They begin to show an interest in 
real-life issues. 
 
Cameron (2001) explains that children have different perspectives 
with adults or adolescents on learning a foreign language. Children are 
often more enthusiastic and lively as learners. They want to please the 
teacher and get attention by still joining the activity although they do not 
really understand it. But they also lose interest more quickly and less be 
able to keep motivated on tasks they think difficult. Children also do not 
find it easy to use a new language. Meanwhile, children are often less 
embarrassed than adults at talking in a new language. They do not mind 
making any mistakes in their speaking. 
4. Developmental Stages in Children 
What children can do is related to their age. The two major theorists 
in developmental psychology, Piaget and Vygotsky, claim that children’s 
cognitive abilities develop in a sequence and particular abilities develop at 





development and learning take place in a social context such as other 
people in the child’s world. While from Piagetian theory, a child’s 
thinking develops as gradual growth of knowledge and intellectual skills 
towards a final stage of formal, logical thinking. The stages are as follows. 
a. Sensori-motor Stage (0 – 2 years old) 
At this stage, children acquire knowledge through sensory experiences 
and manipulating objects. By interacting with the environment through 
their movements and sensations, they are learning and discovering how 
the world works. Linguistically, children get a rapid growth of their 
vocabulary in this stage though it will start with particular syllable of a 
word at first. For example, they may say “num” rather than “minum” 
(Indonesian language of “drink”) when they are thirsty. 
b. Pre-operational Stage (2 – 7 years old) 
During this stage, children are egocentric and think the world revolves 
around them. They are playing but still struggle to think logically. 
Linguistically, children consolidate their grammatical knowledge, and 
at the age of 7, their acquisition of the grammar is almost complete.  
c. Concrete-operational Stage (7 – 11 years old) 
Children’s egocentrism of the previous stage gradually disappears. 
They begin developing the ability to think logically. However, although 






d. Formal-operational Stage (11 years old up) 
Children’s logic becomes increasing at this stage. They start to be able 
to understand abstract ideas and use deductive reasoning. And this stage 
is commonly known as the mark of puberty onset. 
The first few years of life is crucial time for an individual to acquire 
their native language, which is referred to as the critical period. During 
that period, language acquisition is easily and quickly proceeded. 
Although it has long been debated, it is believed that children are better 
than adults in second language acquisition. Learning second language at an 
early age has no harms but benefits. Cameron (2001) stated that young 
children can learn a second language effectively before puberty since their 
brains are still able to use the mechanics that assisted first language 
acquisition. 
5. The Benefits of Early Language Learning 
Many advantages are claimed for starting to learn a foreign language 
early is the better with the support of the critical period hypothesis where 
there is a fixed span of years for learning language can take place naturally 
and easily. But it is not completely true. According to Cameron (2001), 
children who have an early start develop and maintain advantages in some 
areas of language skills, but not all. The most beneficial is listening 
comprehension and pronunciation, with better outcomes for an earlier 





more slowly than older learners’. So that although they start to learn 
earlier, their progress is still slower. 
Violetta-Irene (2013) assumes that children’s brain is like a sponge 
which keeps everything inside so that we need to take advantage of it by 
helping them learn as much as possible easily. Adapted from Violetta-
Irene (2013), there are advantages of starting a foreign language in the 
early years of life. 
a. Young children have more opportunities than adults. They do not have 
other responsibilities but to learn and study, not like adults who have 
various things to do. 
b. Children are learning all the time without having the worries and 
responsibilities of adults. Their parents, teachers, and friends are all 
helping them in learning. 
c. Children are often getting curious and asking “why?” although they 
have already known the answer. The process itself helps them in 
learning about the world. 
d. Children have a physically powerful individual need to learn if they are 
surrounded by people speaking another language. There are great 
social pressures to do what their elders expect. 
e. Children’s brain is more adaptable before puberty than after. Even 






f. Children have less negative attitudes to foreign languages and cultures 
than adults. They are better motivated than adults. 
g. Children’s language learning is more intimately incorporated with real 
communication since it depends more on the direct physical 
environment than does adult language. Adults are often getting worried 
or afraid to express their opinions on a foreign language issue due to 
the fear of making mistake and embarrassed them. But children do not 
realize that they express themselves freely without any worries. 
h. Language learners who start as children may achieve a more native-
like accent than those who start as adolescents or adults. 
 
6. Challenges in Teaching Young Learners 
According to the Cambridge dictionary, challenge is (the situation of 
being faced with) something needing great mental or physical effort in 
order to be done successfully and which therefore tests a person's ability. 
Beghetto (2018) argues that challenge literally means an invitation or a 
call to action. When a teacher asks his/her students to do a task or 
assignment, it can be identified as classroom challenge. Then, challenge 
can be assumed as a thing or effort made in order to arouse or exhibit an 
ability. 
Beghetto (2018) shares that there are four basic structures of 






Figure 2.1 The Basic Structure of A Challenge 
a. The problem is the task, question, or issue students will address or 
solve. For example: Children lacks English vocabulary mastery. 
b. The process is the approach, method, or procedure students will use to 
solve the problem or complete the task. For example: Using interesting 
teaching methods and techniques.  
c. The product is the solution, outcome, or demonstration of solving the 
problem. For example: Teaching vocabularies by applying Bingo 
Games. 
d. The criteria are the guideline, rules, and standards for evaluating 
success. For example: Children are divided into groups and asked to 
compete to become the best group.  
Nunan (2011) said that the main challenges in teaching young 







a. Cognitive Development 
According to Piaget’s theory, learners go through significant 
development stages from infancy to adulthood. It needs to be taken into 
consideration in designing and creating learning activities, materials, 
and tasks for learners at different stages. 
b. Motivation 
Gardner (1985) explains that motivation is a combination of effort, 
desire to achieve the goal of learning the language, and favorable 
attitude toward learning the language. Young learners get less 
motivated easily. Nunan (2011) indicates that it is due to a number of 
factors, such as lack of clarity over the goals of the learning, content to 
which learners do not or can not relate, and a feeling that learners’ 
effort is not paying off. 
c. Attention 
It is important to vary activities because young learners have limited 
attention span. Children are an active learners, so that teaching method 
like TPR (Total Physical Response) where students perform physical 
actions and carry out instructions given by the teacher or audio source 
is useful for maintaining motivation. 
d. Multi-level groups 
A learning group that consists of more than one student certainly has 
diversity. In catering to diversity, learning styles and strategies are 





provide different types of input. Varying the difficulty of what learners 
are required to do with the input can be a solution. 
e. Assessment 
Assessment refers to techniques and procedures to measure learners’ 
abilities. Nunan (2011) believes that all schools should see assessment 
as an integral part of learning process and suggests that learners should 
be given immediate feedback on how well they have performed. All 
teaching tasks can be turned into assessment tools with two additional 
elements: criteria for judging the task, and some kind of feedback 
mechanism for students. 
Furthermore, according to Copland et al. (2014), the most frequently 
identified challenges in TEYL include speaking, discipline, motivation, 
differentiation, writing, grammar, and class size. 
a. Speaking 
Many children are not confident in speaking English especially in front 
of their classmates. Making them speak and convincing them that 
speaking English is something they are able to do have become a great 
task for young learners teachers. 
b. Discipline 
Unruly children who are lack of discipline is a major challenge. 
Discipline problems are linked to various factors including the students’ 
age and sex, differentiation, parental attitudes, inexperience, not sharing 






Young learners teachers believe that children do not understand the 
purpose of learning English. They need to expend a good deal of energy 
in planning a range of activities and in classroom teaching as well to be 
able to increase the students’ motivation. 
d. Differentiation 
Teachers are demanded to deal with students in different stages of 
learning and individual needs. Copland et al. (2014) stated that 
childrens’ knowledge of English can be different as some attend private 
English language classes outside school. 
e. Writing 
In EFL context, children are required to learn to write both in English 
and their first language. Apart from spelling, teachers are concerned 
with two aspects of writing: teaching children to write correctly and 
teaching children to write creatively which seem to be difficult for a lot 
of children. 
f. Grammar 
Children are able to focus on form and gain benefits from an approach 
that focus on grammar (Pinter, 2011). However, Copland et al. (2014) 
claimed that the value of explicit grammar teaching can be questionned 
since children may become bored when teachers try to teach difficult 
grammar categories such as the difference between the present perfect 





g. Class Size 
Class size is often linked to behavior problems and the diversity of 
students’ levels. It is more prominent in state schools than in private 
schools where numbers are generally lower (Copland et al., 2014).  








Figure 2.2 Theoretical Framework 
Many experts argue that teaching English to young learners has 
many challenges that come from several sides, whether from students, pre-
service teachers, or others. From students’ side, particularly young 
learners, motivation and lack of vocabulary mastery are mostly the main 
problems that are commonly found around the world, including in 
Thailand (Ulla, 2018). According to Ulla, the fact that Thailand has never 
been colonized by the West may influence their lack of motivation and 
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interest in learning English. Meanwhile, the quality of the teacher also has 
a great impact on teaching and learning process. In several cases, an 
unqualified teacher becomes a challenge him/herself. A teacher that should 
have adequate capability, it will be a problem if they can not do their job 
properly. Besides, other challenges also come from other factors, for 
instance, school’s facility and teaching aids/medias. If a school can not 
fulfill the demands of students and teachers, it will affect their teaching 
and learning process negatively that leads it to not run well as it should be. 
According to Copland et al. (2014), factors that will improve 
learning and teaching, from the most important to the least, include: 
training in new language teaching methodologies, smaller classes, better 
access to new technologies, more hours of English, better access to 
resources, improvement in level of English, starting English at an earlier 








This chapter presents approach and design of the research, subject of the 
research, role of the research, type of data, data collecting technique, instrument 
of study, procedures of analyzing data, and technique of reporting data. 
A. Approach and Design of the Research 
This research used qualitative research design that was aimed to answer 
the research questions. According to Shank (2002), qualitative research refers 
to a form of systematic empirical inquiry into meaning. Systematic means 
“planned, ordered and public” following rules agreed upon by the qualitative 
research community’s members, empirical means that this type of inquiry is 
grounded in the world of experience, while inquiry into meaning tells 
researchers try to understand how others make sense of their experience 
(Ospina, 2004). Case study approach was adopted in this study. Yin (2003) 
said that case study is an empirical inquiry that investigates a contemporary 
phenomenon within real-life context. The case that was researched should be 
specific, complex, and functional (Merriam in Songbatumis, 2017) and could 
be a person such as a student, a teacher, a principal; a program; a group such 
as a class, a school, a community; a specific policy; and so on (Cohen et al., 
2011). These research design and approach were considered suitable to the 
research since the researcher would like to present the challenges faced by 





how they overcame the challenges based on their experience of five-month 
teaching practice in Southern Thailand. 
B. Subject of the Research 
The subject of this study was 10 Indonesian pre-service teachers who 
had been experiencing teaching practice in Southern Thailand for five 
months. Eight of whom experienced their teaching practice on November 6, 
2018 - March 27, 2019, while the other two were on November 17, 2019 - 
March 24, 2020. Purposive sampling was applied in selecting the subject of 
the study. As stated by Maxwell in Taherdoost (2016), purposive sampling is 
a strategy in which particular settings persons or events are selected 
purposefully in order to conduct important information that can not be 
obtained from other choices. The participants were chosen as the 
representatives since they were placed in different cities of Southern Thailand 
during the teaching practice, which were 4 persons in Nakhon Si Thammarat, 
3 persons in Krabi, 1 person each in Phuket, Hat Yai, and Songkhla. The 10 
participants were all female and in their 20s. 
Table 3.1  An Overview of the Research Subject 
Participant 
Date of Teaching 
Practice 




November 6, 2018 - 
March 27, 2019 
Nakhon Si Thammarat Female 
P2 
November 6, 2018 - 
March 27, 2019 
Krabi Female 
P3 
November 17, 2019 - 







November 6, 2018 - 
March 27, 2019 
Krabi Female 
P5 
November 6, 2018 - 
March 27, 2019 
Nakhon Si Thammarat Female 
P6 
November 6, 2018 - 
March 27, 2019 
Songkhla Female 
P7 
November 17, 2019 - 
March 24, 2020 
Krabi Female 
P8 
November 6, 2018 - 
March 27, 2019 
Nakhon Si Thammarat Female 
P9 
November 6, 2018 - 
March 27, 2019 
Nakhon Si Thammarat Female 
P10 
November 6, 2018 - 
March 27, 2019 
Hat Yai Female 
 
C. Role of the Researcher 
The researcher’s role in this study was as a participant-as-observer. 
Gold (1958) cited by Kawulich (2005), explains that participant-as-observer 
stance is where the researcher is a member of the group being studied, and the 
group is aware of the research activity.  The researcher was observing others 
while he/she was also a participant in the same group who was interested 
more in observing than in participating. His/her participation was a given 
since he/she was a member of the group. 
D. Type of Data 
The data used in this research was qualitative data which was the result 
of questionnaires and interviews of 10 Indonesian pre-service teachers who 
had a five-month teaching practice in Southern Thailand. The questionnaires 





faced in teaching English to young learners in Southern Thailand. Interview 
was also conducted in order to get deeper information about the challenges 
and the way the pre-service teachers overcame the matters. 
E. Data Collecting Technique 
In collecting the data, the researcher used questionnaires which were an 
online type. The questionnaires were delivered in the form of Microsoft 
Forms which was easily distributed and reduced time and effort as well. 
Considering the ethics, the researcher asked for the respondents’ permission 
first before delivering the questionnaires and interviews so that the 
respondents were fully aware of the research. The researcher followed the 
theory of Crawford (1997) in developing the questionnaires in which there 
were nine steps of it. 
1. Decide the information required 
Related to the matter that was being studied, the questionnaires were about 
the challenges in teaching English to young learners in Southern Thailand. 
2. Define the target respondents 
Using purposive sampling, the researcher chose 10 pre-service teachers 
whose teaching practice locations were in different cities of  Southern 
Thailand. 
3. Choose the method(s) of reaching your target respondents 
The researcher contacted the respondents via online which was through 





4. Decide on question content 
As the researcher also experienced the five-month teaching practice in 
Southern Thailand, he/she knew well the challenges that likely others 
faced during that time. With the consideration of the previous studies on 
the similar cases, the researcher categorized the challenges into three 
groups which were from students’ side, pre-service teachers’ side, and 
others’ side. 
5. Develop the question wording 
The questions were compiled in the form of closed questions to provide 
the respondents with an easy method of indicating their answers. 
6. Put questions into a meaningful order and format 
The questions were classified according to which category they belonged 
to. Questions on one subject or particular aspect of a subject were grouped 
together. 
7. Check the length of the questionnaires 
Each question was arranged as short as possible and only contained 
sufficient words to make it easily understood. 
8. Pre-test the questionnaires 
The researcher tested the questionnaires on her/himself and unrelated 








9. Develop the final survey form 
After believing that the questionnaires were well-prepared and ready, the 
researcher delivered the questionnaires by using Microsoft Forms through 
social media. 
The data of the questionnaires were tested by using SPSS 22 to check 
the validity and reliability of the data. The numbers of questions that were 
invalid and unreliable were omitted. The researcher classified and calculated 
the result into a percentage to help the researcher in concluding the data. 
Interview was also used in order to get further and detailed data. 
Avoiding misunderstandings, bahasa Indonesia was applied for the interview 
so that both the researcher and the participants could understand the case 
comprehensively. The results of the interview were transcribed to an 
interview transcript and translated into English. As claimed by Creswell 
(2012), transcription is a method of changing audio recordings into textual 
data. Coding, naming or labeling ideas or informations of a text, was used to 
analyze the data. The researcher categorized the data into groups based on 
their theme. The interview was conducted via WhatsApp voice note as the 
purpose to minimize the time. The researcher sent the participants the 
recordings of the interview questions through WhatsApp and the participants 





The questions of the interview and some parts of the questionnaires 
were adapted from Copland et al. (2014) and Songbatumis (2017) with 
selecting and removing some unrelated parts.  
F. Instrument of the Research 
1. Questionnaires 
Rowley (2014) expressed that questionnaires are one of the most 
widely used means of collecting data so that many novice researchers in 
various fields of study associate research with questionnaires. The most 
significant categorization of questions is open and closed questions. 
Questions are open when the response is based on the respondents’ own 
understanding and explanation, and questions are closed when the 
response is already provided by the questionnaires so that the 
respondents do not have any other choices (King, 1972). This study used 
a closed-ended questionnaires which were quick and easier to be coded 
and analyzed. The questionnaires were divided into four sections. The 
first to the third sections were likert scale questions and about challenges 
in TEYL from three different sides: students’ side, pre-service teachers’ 
side, and others’ side. Whilst the fourth section was a ranking question in 
which pre-service teachers were asked to order interventions which 
would “most improve learning and teaching” in their own context. 
According to Hyman and Sierra (2010), there are several 





a. Communication skills of respondent less critical 
Because close-ended questions only require the respondents to select 
from a listed options, they will not make the respondents struggle 
trying to answer them, even for relatively inarticulate people.  
b. Speedy response 
Respondents can answer closed-ended questions quickly. Speedy 
response time per question means that we can ask more questions on a 
broader range of topics. 
c. Easier to answer 
It is easier to answer closed-ended questions for respondents of all 
ages. By easing their task, the respondents’ enthusiasm for completing 
the questionnaires will increase. 
d. Data quickly coded, entered, and analyzed 
Closed-ended questions are easily pre-coded. It merely requires to 
type a number (corresponding with the answer provided) into the 
response database. Subsequent basic analyses like distribution of 
frequency are undemanding in spreadsheet software like Excel. 
e. Less-skilled or no interviewer needed 
To administer closed-ended questions, it needs either little or no 








2. Likert Scale Questions 
Likert scales comprise a set or series of statements that people 
respond to on scales with descriptors (Hyman and Sierra, 2010). It is a 
part of closed-ended questions since the respondents only need to give 
checklist on the level of agreement and disagreement column that is 
provided. In this study, the researcher used likert scale questions to 
discover the challenges in TEYL in Southern Thailand which were 
separated into three sides (students’, pre-service teachers’, and others’). 




Disagree Neutral Agree 
Strongly 
Agree 
1. The majority 
of students 
still lacked of 
vocabulary 
mastery. 
     






     














4. I did not 
know how to 
handle 
children well. 
     
5. The facilities 
of the school 





     
6. The textbook 





     
Table 3.2  The Example of Likert Scale Questions 
The responses ranged from strongly disagree to strongly agree that 
were summarized by numbers 1 through 5 in sequence. After the data of 
the questions had been collected and classified. The result would be 
calculated into percentage and concluded. 
3. Ranking Scale Questions 
Ranking scales are a type of comparative scale in which the 
respondents are given different alternatives that need to be ranked. It 
provides a direct comparison of objects from best-to-worst / highest-to-
lowest / most-to-least on each of several important characteristics, which 
combined with the relative importance of those characteristics can reflect 





example of ranking scale questions in this study adapted from Copland et 
al. (2014). 
According to your own experience, rank the following factors that you 
think will most develop TEYL, which 1 is the most important while 8 is 
the least. 
No Factors Rank 
1. Smaller classes  
2. More hours of English classes each week  
3. Improvement in my own level of English  
4. Fewer tests / examinations  
5. Training in new language teaching methodologies  
6. 
Better access to resources such as textbooks and 
materials 
 
7. Starting English at an earlier age  
8. 
Better access to new technologies such as DVDs or 
computers 
 
Table 3.3  The Example of Ranking Scale Questions 
4. Interview 
Harrell and Bradley (2009) asserts that interview is a discussion 
between an interviewer and an interviewee to gather information on a 
particular set of issues. There are several advantages of interview as 
stated by Abawi (2013): 
a. Gather complete information with greater understanding 





c. Interview allows for more control over the order and flow of questions 
d. Necessary changes in the interview schedule can be introduced based 
on initial results 
In this study, the researcher used semi-structured interview to 
gather deeper information about the challenges faced by Indonesian pre-
service teachers and how they handled them. The questions of the 
interview were open-ended questions. Limiting the issue, the researcher 
gave several aspects that the pre-service teachers might think as the most 
challenging in TEYL which were adapted from Copland et al. (2014). 
The questions were delivered to the participants in the form of recordings 
through Whatsapp voice note in the language of bahasa Indonesia. 
According to Abawi (2013), the interview data can be collected by 
listening to individuals, recording, filming their responses, or a 
combination of methods.  
5. Semi-Structured Interview 
As mentioned by Jamshed (2014), semi-structured interviews are 
those in-depth interviews where the participants have to answer 
predetermined open-questions. In-depth, semi-structured interview is 
probably one of, if not, the most commonly used qualitative methods in 
the discipline of human geography (Longhurst, 2009). It is a verbal 
interchange where one person (the interviewer) attempts to obtain 





Semi-structured interview allows not only for measuring the 
participants’ opinions, statements, and views, but also for gaining 
narratives about their individual experiences (Nohl, 2010). The 
participants of this study were chosen on the basis of their experience 
related to the topic that was investigated in this study. Nay-Brock (1984) 
and Denzim (1989) express that by using semi-structured interview, the 
researcher permitted to change the words without changing the meaning 
of them. Then, the researcher would transcribe the interview data in 
his/her own words with similar meanings of the participants’ answers. 
The examples of semi-structured interview in this study are “Which 
aspects did you think the most challenging in teaching English to young 
learners in Southern Thailand? Why did you think so?” and “How did  
you overcome the challenges that you faced?” These questions were 
expected to discover the challenges in TEYL in Southern Thailand based 
on the participants’ experience of five-month teaching practice in 
Southern Thailand. 
6. Validity and Reliability of Questionnaires 
Validity and reliability of an instrument are essential in research 
data collection to yield a good-quality research result. Validity defines 
how well the collected data encompass the actual area of investigation 
(Ghauri and Gronhaug, 2005).  It basically implies “measure what is 





extent to which a measurement of a phenomenon presents stable and 
consistent result (Carmines and Zeller in Taherdoost, 2016). In a 
research, reliability is the degree to which measures are free from random 
error and hence produce consistent results (Hyman and Sierra, 2010). 
To determine whether the questionnaires are valid and reliable or 
not, it is necessary to do the validity and reliability test. In testing the 
validity and reliability of the questionnaires, the researcher used an 
advanced statistical analysis software which is SPSS (Statistical Package 
for the Social Sciences). The questionnaire validity tests were conducted 
by using Pearson Product Moment Correlations by correlating each item 
of the questionnaires score with the total score. The questionnaire items 
that were significantly correlated with the total score were indicated 
valid. The instrument was valid if the correlation value (Pearson 
Correlation) was positive and the significance value [sig. (2-tailed)] < 
0.05. It could also be indicated valid by comparing the value of rxy table 
with r product moment. If the value of rxy (correlation coefficient) > r 
table product moment (5% significance), then the instrument was valid. 
On the other side, the reliability test of the questionnaires were conducted 
by using Cronbach’s Alpha. If the value of Cronbach’s Alpha > 0.60, the 
questionnaire items were declared reliable or consistent. The researcher 
omitted and excluded the questionnaire items that were invalid or 
unreliable. The steps of testing the questionnaires validity and reliability 





7. Validity and Reliability of Interview 
Meta-analyses, a statistical analysis that combines the results of 
multiple studies, have been a major source of information about the 
factors that influence the validity of interviews (Psychology of Leicester 
University, 2009). In accordance with one of the most substantial meta-
analyses of interviews, McDaniel, Whetzel, Schmidt, and Maurer (1994), 
the validity of an interview is the highest when: 
a. The interviewer uses situational questions for the interview content 
The questions of this study were addressed to the pre-service teachers 
who had experienced teaching practice in Southern Thailand. The 
researcher asked the participants about the challenges that they faced 
during that time according to their experiences.  
b. The interview is structured and carried out by one person 
The researcher used semi-structured interview. McDaniel et al. (1994) 
argued that structured interviews yield higher validities than 
unstructured interviews. Moreover, the interview was in the form of 
one-to-one interview which was conducted where only the interviewer 
and the interviewee were present, thus the participant would focus and 
pay full attention during the interview. 
Achieving reliability of interview data is challenging since each 
interview is unique in some way. The questions that are being asked, the 





interviewer to the others. Conway, Jako, and Goodman (1995) found that 
problems with reliability were commonplace in selection interviews. 
Conway et al. (1995) asserted that the problems are minimized through 
some interventions. According to Psychology of Leicester University 
(2009), one-to-one interviews with standardized questions appeared to 
have the highest reliability. 
In addition, the interview questions of this study were adapted from 
Copland et al. (2014) and Songbatumis (2017) which were believed as a 
valid and reliable interview. 
G. Procedures of Analyzing Data 
1. Questionnaires 
The questionnaires of this study were divided into four sections, 
three of which were in the shape of likert scale questions and the other one 
was ranking scale question. Classifying the results of the questionnaires 
was the first step in analyzing the research data. The data of the likert scale 
questions were classified from how many respondents choose strongly 
disagree, disgree, neutral, agree, and strongly agree which were related to 
challenges in TEYL in Southern Thailand based on their experiences. For 
the ranking scale question which was about factors that would improve 
learning and teaching English to young learners, the researcher classified 





responses of the questionnaires were analyzed descriptively by using 
Microsoft Forms. 
2. Interview 
The researcher listened to the audio recordings of the interview to 
understand what the participants talked about while ensuring that they 
completely understood the interview questions. After that, the researcher 
transcribed the interview results into textual data and translated them into 
English since the interview was in bahasa Indonesia. Coding analysis was 
used to capture what within the interview data were. There were four steps 
of coding analysis which were open coding, analytic coding, axial coding, 
and selective coding. The first step was open coding. The researcher 
figured out the data and categorized them into groups based on similarities 
and differences in them (Omar et al., 2010). The result of open coding was 
moved to Microsoft Word so that it could be processed further. An 
analytic coding was obtained from the theme or topic of the research 
(Gibbs, 2007). The next step was axial coding. The researcher categorized 
the results from open and analytic coding and encountered the relation 
between the classification (Omar et al., 2010). The last coding was 
selective coding where the researcher was capable to assess, conclude, and 
describe the research results (Omar et al., 2010). In this step, the researcher 






H. Technique of Reporting Data 
The data of the study were collected by using both questionnaire and 
interview. There were two types of questionnaire questions, namely likert 
scale and ranking scale.  The likert scale questionnaires which were about 
challenges in TEYL from three different sides consisted of 30 questions, 10 
questions from students’ side, 10 questions from pre-service teachers’ side, 
and 10 questions from others’ side. While the ranking scale question 
consisted of 8 statements that needed to be ranked. Both questionnaires and 
interview data were presented in descriptive data and reported by concluding 






RESEARCH RESULT AND DISCUSSION 
 
This chapter presents the result and discussion of the research which are 
research findings and discussion of the data analysis. 
A. Research Result 
The research was conducted in order to answer three research questions, 
namely what challenges that Indonesian pre-service teachers faced in teaching 
English to young learners in Southern Thailand, how they overcame the 
challenges, and what factors would improve learning and teaching English to 
young learners in Southern Thailand. The researcher used questionnaires and 
interviews in collecting the research data. The instrument data were made 
based on any kinds of scientific papers that were read by the researcher and 
the researcher’s experiences in Teaching English to young learners in 
Southern Thailand. The questionnaires were used to answer the first and third 
research questions. The challenges in this study were categorized into three 
sides, challenges from students’ side, pre-service teachers’ side, and others’ 
side. In additon to questionnaires, the researcher also arranged interviews to 
obtain further information about the challenges and how to overcome them. 
The questions of the interviews were adapted from Copland et al. (2014) and 
Songbatumis (2017) and believed as a valid and reliable interview. At the 
same time, the validity and reliability of the questionnaires were tested by 





and interviews based on their experiences of five-month teaching practice in 
Southern Thailand. 
The sample of the research was 10 Indonesian pre-service teachers who 
had been experiencing teaching practice in Southern Thailand for five 
months. Eight of them were on November 6, 2018 – March 27, 2019 while 
two of them were on November 17, 2019 – March 24, 2020. The schools 
where they had teaching practice at were located in several cities of Southern 
Thailand, which are Nakhon Si Thammarat, Krabi, Phuket, Hat Yai, and 
Songkhla. 
1. Questionnaires 
The questionnaires of this study were divided into four sections: 
challenges from students’ side, challenges from pre-service teachers’ side, 
challenges from others’ side, and factors that will improve learning and 
teaching English to young learners. The questions in the first, second, and 
third sections were likert scale questions, while the forth section was 
ranking scale questions. The ranking questions were valid and reliable as 
they were adapted from Copland et al. (2014). The researcher checked 
validity and reliability of the likert scale questions using SPSS. The results 
indicated that 20 out of 30 questions were valid because the value of rxy 
(correlation coefficient) > r table product moment (N10 = 0.632). The 
valid items were 5 questions of challenges from students’ side (item 1, 





service teachers’ side (item 1, item 2, item 3, item 4, item 5, item 6, item 8, 
item 9, and item 10), and 6 questions of challenges from others’ side (item 
1, item 2, item 3, item 5, item 7, and item 8). The invalid items were 
omitted and not included from this study. Meanwhile, all questions were 
indicated reliable since the Cronbach’s Alpha > 0.60. Thus, in this study, 
the researcher provided 20 likert scale questions and 8 numbers of ranking 
questions that were both valid and reliable. The questionnaire instruments 
and the result of validity and reliability test of the questionnaires could be 
seen on Appendix 1, Appendix 2, and Appendix 3 in sequence. Below are 
the results of the questionnaires that are transcribed into percentage. 
Table 4.1   The Result of Likert Scale Questionnaire 
Notes: 
SD = Strongly Disagree N = Neutral  SA  = Strongly 




SD D N A SA 
f % f % F % f % f % 
Challenges from Students’ Side 
1. Cognitive 
developments 










    1 10 7 70 2 20 
2. Students were 
unfamiliar with 






3. The majority 




  1 10 2 20 3 30 4 40 






    3 30 5 50 2 20 





  2 20 1 10 7 70   
Challenges from Pre-service Teachers’ Side 








1 10 7 70 2 20     









1 10 5 50 1 10 3 30   






1 10 1 10 2 20 6 60   





how to handle 
children well. 




2 20 2 20 5 50 1 10   




3 30 6 60 1 10     
7. I was still lack 
of professional 
development. 
  1 10 6 60 2 20 1 10 
8. Deciding what 
materials 
should be 




  4 40 3 30 3 30   




  4 40 3 30 3 30   
Challenges from Others’ Side 
1. The facilities 
of the school 





2 20 3 30 5 50     
2. The facilities 
of the school 
did not support 
my teaching. 
2 20 5 50 1 10 2 20   
3. The school did 
not have any 
teaching 
aids/medias. 
2 20 5 50 3 30     








5. The textbook 





1 10 4 40 4 40 1 10   
6. The materials 
on students’ 
textbook were 
too difficult for 
them. 
1 10 3 30 5 50 1 10   
Adapted from Cameron (2001), Puskas (2006), Nunan (2011), Noom-ura 
(2013), and Ulla (2018) 
 
The data above show that according to the pre-service teachers’ 
perspectives, mostly students were still unfamiliar with English so that 
their mastery in vocabulary was low. Students’ diversities were also one of 
the problems since 70% of the pre-service teachers agreed that it was 
difficult to manage students’ diversities in one class. Meanwhile, 
challenges also came from the pre-service teachers themselves. 6 out of 10 
pre-service teachers assumed that they still had limited mastery of TEYL 
methods and techniques. Even some of the pre-service teachers did not 
have any experiences in TEYL before having teaching practice in Southern 
Thailand. In spite of the fact that the majority of the pre-service teachers 
reported the facilities of the school where they had teaching practice at had 
already supported their teaching, there were schools that still had 





Table 4.2   The Result of Ranking Scale Questionnaire 
No Factors 
Times Ranked 
1st 2nd 3rd 4th 5th 6th 7th 8th 
1. Starting English 
at an earlier age 
3 4 1 0 1 0 1 0 
2. Improvement in 
my own level of 
English 
3 2 1 1 0 1 0 2 
3. Training in new 
language teaching 
methodologies 
2 1 1 1 2 1 1 1 
4. Smaller classes 1 1 2 2 1 1 1 1 
5. More hours of 
English classes 
each week 
1 0 3 3 0 0 2 1 
6. Better access to 
resources such as 
textbooks and 
materials 
0 1 1 0 4 2 2 0 
7. Better access to 
new technologies 
such as DVDs or 
computers 
0 1 1 2 0 3 1 2 
8. Fewer tests/ 
examinations 
0 0 0 1 2 2 2 3 
Adapted from Copland, Garton, & Burns (2014) 
 
It can be seen from Table 4.2, where factor number 1 represents the 
most important and factor number 8 represents the least important, that 
starting English at an earlier age is considered the most important factor in 
improving learning and teaching English to young learners in Southern 
Thailand. On the other hand, fewer tests/examinations which was ranked 






The interview session was conducted from 10 pre-service teachers 
who had ever experienced teaching practice in Southern Thailand for five 
months. The participants are coded P1 to P10 for anonymity to keep the 
participants’ privacy. P1, P2, P4, P5, P6, P8, P9, and P10 had teaching 
practice in Southern Thailand on November 6, 2018 - March 27, 2019 
while P3 and P7 on November 17, 2019 - March 24, 2020. The interview 
consisted of two questions which were about challenges in TEYL and how 
to overcome the challenges according to the Indonesian pre-service 
teachers’ perspectives. The researcher adapted the questions of the 
interview from Copland et al. (2014) and Songbatumis (2017). The 
interview transcripts can be seen on Appendix 5.  
Table 4.2  The Result of Interview 
No Questions Answers f % 
1. Which aspects did 
you think the most 
challenging in 
teaching English to 
young learners in 
Southern Thailand? 
Why did you think 
so? 
 
Speaking Problems 6 60 
Discipline Problems  4 40 
Cultural Differences 4 40 
Writing 3 30 
Curriculum/Syllabus 2 20 
Working with Young Learners 1 10 
Motivation 1 10 
Class Size 1 10 
  Technology 1 10 
  Using L2 in Class 1 10 





  Children’s Lack of Vocabularies 1 10 
  Being Creative 1 10 
2. How did you 
overcome the 
challenges that you 
faced? 
Learning students’ mother 
tongue 
5 50 
Learning from/Consulting with 
teacher advisors 
4 40 
Using teaching aids/medias 3 30 
Using gestures/mimes 3 30 
Correcting students’ mistakes in 
speaking (Giving feedback) 
3 30 
Starting from the basic 
(Alphabet) 
2 20 
Cooperating with other teacher 2 20 
Using interesting teaching 
methods and techniques 
2 20 
Asking/Encouraging students to 
speak English 
2 20 
Giving rewards to excellent 
students 
1 10 
Giving educational punishment 1 10 
Adapting to students’ cultures 1 10 
Reading English Vocabularies 1 10 
Using bilingual (English and 
Thai) 
1 10 
Asking A-grade students 1 10 
Adapted from Copland et al. (2014) and Songbatumis (2017) 
 
The interview result revealed 6 out of 10 pre-service teachers (60%) 
stated that speaking problems was the most challenging aspect in TEYL in 
Southern Thailand. Discipline problems and cultural differences (which 
also influenced speaking problems and discipline problems) were in the 





the third position, followed by curriculum/syllabus (20%). The others 
included working with young learners, motivation, class size, technology, 
using L2 in class, children not understanding, children’s lack of 
vocabularies, and being creative attained 10% from each aspect. To 
overcome the challenges, the most dominant answers were learning 
students’ mother tongue and learning from/consulting with teacher 
advisors with 50% (half of participants) and 40% in sequence. Using 
teaching aids/medias, using gestures/mimes, and correcting students’ 
mistakes in speaking were the third favorite solutions with 30%. The other 
solutions which were starting from the basic, cooperating with other 
teacher, using interesting teaching methods and techniques, and 
asking/encouraging students to speak English obtained 20% while 10% 
were obtained from each giving rewards to excellent students, giving 
educational punishment, adapting to students’ cultures, reading English 
vocabularies, using bilingual, and asking A-grade students. 
B. Discussion 
This part of the study presents the discussion of the result of the 
questionnaire and interview data above. The researcher reports the kinds of 
challenges in teaching English to young learners in Southern Thailand based 
on five-month teaching practice experiences of 10 Indonesian pre-service 
teachers and how they overcome the challenges. Factors that will likely 





The challenges found in this study are varied and come from several 
factors. The challenges are categorized into three sides: challenges from 
students’ side, challenges from pre-service teachers’ side, and challenges 
from others’ side. 
1. Challenges from Students’ Side 
Students’ lack of English competences becomes the major 
challenges for pre-service teachers in TEYL in Southern Thailand. The 
competences include cognitive development, motivation, discipline 
problems, speaking problems, and writing. 
a. Cognitive Development 
The two major theorists in developmental psychology, Piaget and 
Vygotsky, claim that children’s cognitive abilities develop in a 
sequence and particular abilities develop at certain stages. A child’s 
thinking develops as gradual growth of knowledge and intellectual 
skills towards a final stage of formal, logical thinking which can be 
affected by their social environment. Nunan (2011) said that teachers of 
young learners must be aware of children’s basic physical and 
psychological needs so that young learners can thrive and focus on 
learning. In other words, teachers of young learners have two jobs at the 
same time, providing care and providing instruction which needs to 
adjust educational experiences to meet the developmental stages of the 






Figure 4.1  The Diagram Result of Questionnaire 
As shown in Figure 4.1, almost all pre-service teachers, 70% 
agree and 20% strongly agree, argue that they need to consider 
students’ cognitive developments in designing and creating materials. 
This finding corresponds to Nunan who stated that since young learners 
go through significant developmental changes from infancy to 
adulthood, teachers of young learners need to consider the stages of 
development and learners’ psychological and social characteristics 
when designing learning activities and creating tasks and materials for 
learners at different stages. For this reason, children need to be given 
different tasks according to their level and condition. 
According to the questionnaire results, when the pre-service 
teachers are asked “Deciding what materials should be given to each 








Cognitive developments needed to be taken into 
consideration when designing and creating materials 





the rest being neutral with that statement. Meanwhile, mostly pre-
service teachers admitted that they still had difficulty in managing the 
diversity of students in one class (see Figure 4.2). One class can consist 
of several students with different characteristics and capabilities. Some 
of them are fast learners, get motivated easily, disciplined, obedient, 
and some not. In spite of that, teachers are required to be able to control 
and manage the class to run well as it is planned. 
 
Figure 4.2  The Diagram Result of Questionnaire 
Nunan suggests that at the earliest stages of learning, children can 
follow single-step instructions followed by two-step and then three-step 
instructions. Children can understand symbolic concepts like numbers 
and letters in advance of beginning reading, then word-play activities 
like rearranging scrambled letters to make words, and followed by the 
ability to grasp abstract concepts. 













Students in Southern Thailand still have low motivation in 
learning English which affects teaching and learning activities 
negatively so that the class may not run as the teacher plans.  
 “When I was teaching them English in the class, some of 
the students fell asleep or did not pay attention to my 
lessons but did other lessons instead, and they used to ask 
“Miss, just tell a story” or "Miss, no need to study" also. So 
in my opinion, their motivation in learning English was still 
very low.” (P4) 
 
With condition where English does not exist in the students’ 
surrounding environment and society, Thai young learners think that 
English is not something they need to learn. Ulla (2018) stated that Thai 
people may lack motivation and interest in learning English as Thailand 
is the only country in the ASEAN region which was not colonized by 
West. Li (1998) insisted that lack of motivation and interest in English 
on the part of learners is because they may not see any need to learn the 
language or simply do not see mastery of it as attainable. It may be the 
case in rural areas where learners have little contact with foreigners and 
therefore little perceived need to learn to communicate in English (Ho, 
2003). 
During teaching in Southern Thailand, P4 employed various 
strategies to maintain interest and motivation among students. For 
example, she used to make teaching aids/medias to be applied in her 





motivated to compete to be the best. In addition, she told stories to 
inspire the students to learn English.  
“I used to tell stories of successful people whom could 
speak English. For example, if I could speak English, I 
could go abroad, if I could speak English, I could 
communicate with foreigners, and so on.” (P4) 
 
Motivational or inspirational stories have been used for a long 
time to teach, encourage, or inspire someone. It is a common case for a 
teacher to use motivational stories in encouraging his/her students to 
learn something since they give the students an empowering sense of 
hope. 
c. Discipline Problems 
Large class, students’ nature, and  language diversity become the 
causes of discipline problems in TEYL in Southern Thailand. 
According to Copland et al. (2014), discipline problems are related to 
students’ age and sex, differentiation, parental attitudes, inexperiences, 
not sharing their first language, and keep them motivated. In line with 
that idea, some pre-service teachers claimed that mostly children in 
Southern Thailand were still lack of discipline. 
P1 said that discipline problems came from a large class with 
many different students. 
“Because of too many students, there were several students 
that were difficult to be controlled while there was speaking 
problems at the same time. So, it was hard in controlling the 






While P2 assumed that discipline problems occurred because of 
the nature of the students which is basically children and the differences 
between her mother tongue and the students’. 
“Since they are children, everybody must have problems in 
disciplining children to study inside the class. Moreover 
with different languages, it was difficult to discipline them.” 
(P2) 
 
P10 reinforced that the students ignored her since she is an 
Indonesian who can not speak Thai which was similarly said by P3. 
“...they were very hardly controlled because we are 
Indonesians and they knew that we could not speak Thai. 
When we taught English in full English, it seemed like they 
were ignorant or busy alone.” (P10) 
“Children in Southern Thailand preferred pre-service 
teachers who were able to speak Thai and they would be 
more obedient if we used Thai, their mother tongue.” (P3) 
 
In resolving the issue, learning several Thai vocabularies that are 
commonly used in class is indicated as the key to make them easier 
controlling the students. Besides, the three of them also confessed that 
the intervention of other teachers of the school is necessarily needed 
such as being assisted by the homeroom teacher (P2) and learning 
from/consulting with English teachers of the school, usually as the 
teacher advisors of the pre-service teachers, how to teach and control 
the students over there (P1 & P10). P2 said “I was assisted by the 
homeroom teacher who was always staying at the classroom so that 
he/she could help me to control the class”, while P10 said “...I often 
consulted with my teacher advisors, Teacher M, Teacher Dave, or the 





would ask how my teaching was, what I missed, or what I needed to 
improve...”. Even so, when there is a case of disagreement with how the 
teacher advisor or the English teacher disciplines the students, P1 stated 
that she made her own rule which was giving educational punishment to 
be applied in her class. 
“They usually used rattan to discipline the students. It did 
not suppose as violence. It was just like giving warning 
strictly. I tried to make different rules such as if there were 
unruly students, I would come over them and give them 
new vocabularies to be written for example.” (P1)  
According to Intan et al. (2019), educational punishment is a way 
of punishing students around the subject material during teaching 
learning process without any physical abuses. Therefore, it can be a 
help for teachers in disciplining the students.by punishing as well as 
creating positive feedback for the students indirectly. 
d. Speaking Problems 
Speaking problems were indicated as the major issue in TEYL in 
Southern Thailand which mainly come from the differences between 
the students’ and pre-service teachers’ mother tongue. The students are 
still not familiar with English and lack of English vocabularies so that it 
is hard for them to speak English or communicate with the pre-service 
teacher. 
P1 argued that language diversity which was explained affecting 





“We have different languages. During the teaching practice, 
I used English while mostly students used their mother 
tongue, Thai, so that we used to have difficulties in 
communication.” (P1) 
 
Another statement was revealed by P5 that many students in 
Southern Thailand are still unfamiliar with English in which they do not 
really understand it. 
“I assume that the students' speaking problems are because 
they speak English as a foreign language, just like in 
Indonesia. There are not a lot of students who know English 
or able to communicate in English yet.” 
 
Figure 4.3  The Diagram Result of Questionnaire 
Figure 4.3 strengthens P5’s statement that a lot of students in 
Southern Thailand are still unfamiliar with English. Half of the 
participants which is 4 pre-service teachers agree and 1 pre-service 
teacher strongly agree with that issue, while three of them are being 


















The researcher assumes that students in Southern Thailand are 
unfamiliar with English due to their lack of vocabulary mastery. From 
the research finding (see Figure 4.4), it is indicated that the majority of 
students in Southern Thailand still lacked of vocabulary with 30% agree 
and 40% strongly agree. 
Figure 4.4  The Diagram Result of Questionnaire 
 
According to Chung (2016), EFL students are limited by their 
knowledge of grammar and vocabulary of the target language and have 
to struggle to comprehend the content. In accordance with that, P4 and 
P9 expressed as follows. 
“For me, the most challenging aspect was speaking 
problems because in my opinion, children in Southern 
Thailand were still lacking in speaking skills, especially in 
terms of pronunciation, fluency, accuracy, and grammar.” 
(P4) 
 
“In my experience, the most challenging aspect was 
speaking problems. Because children in Southern Thailand 
















them to speak English since they did not know a lot of 
English vocabularies.” (P9) 
 
On the other hand, one of the participants claimed that lack of 
vocabularies hinders not only speaking but also reading. 
“...because we must use text in reading, the difficulty was 
when students did not understand the text because of their 
lack of English vocabulary so the students felt difficult in 
answering questions related to the text”. (P10) 
 
For grammar, P4 stated that when the students and her were 
talking to each other, the students still made mistakes in their sentences. 
“...children in Southern Thailand were still lacking in 
speaking skills, especially in terms of pronunciation, 
fluency, accuracy, and grammar. Even though when we 
talked we understood each other, the grammar was still 
incorrect, so they did not produce sentences that were 100% 
correct.” (P4) 
 
Then, in addition to unfamiliarity to English and lack of 
vocabularies, Thai language as the students’ mother tongue also become 
an issue in speaking term of pronunciation. 
 “The way I see it, the most challenging aspects in teaching 
in Southern Thailand, the first one was speaking problems 
because of their pronunciation. There were several words 
whose pronunciation were different from most Indonesians 
did.” (P6) 
 
Emphasizing P6’s argument, P2 and P9 explained in more detail 
that the majority of the students had difficulties in pronouncing the 
letters of L and V. 
“...I found that most of Thai children could not say or 
pronounce letter of L. So when they said for example 
“cancel”, they did not say /kansəl/ but /kensiu/. As we know 





blame them for not being able to speak L because they have 
never trained to say that.” (P2) 
 
“...they could not pronounce the letters of L and V, so their 
pronunciation when they spoke English was a bit difficult.” 
(P9) 
 
From those findings above, it is decided that speaking problems 
of the students in Southern Thailand occur because of language 
diversity, unfamiliarity to English, lack of vocabulary mastery, 
grammar, and pronunciation. 
P1 revealed that she needed to use Thai for managing the 
problems, for example in giving instructions to the students.  
“For speaking problems, I learnt several Thai vocabularies 
that was commonly used in teaching to control the students 
for doing something, such as asking them to write, come 
forward to do a task, or make them silent when they were 
noisy.” (P1) 
 
Giving feedback by correcting the students’ mistakes while 
speaking is performed as a way to minimize speaking problems. P2 
expressed “I had tried to correct it before, for example /pensiu/, it 
should be /pensəl/”. Similarly said, P4 stated “I also used to give them 
feedback when they made mistake in their speaking, so they would 
realize where their mistake was and learnt it”. P4 added that she asked 
the students to always use English when they talked to her. She 
expressed the following. 
“What I used to do was always asking them to speak 
English when they met me. If they did not know the 





ask their friends or teachers or whomever so that they could 
use English when they talked to me.” (P4) 
 
Connected with what P4 said, P9 argued that before asking the 
students to speak English, she established vocabulary enrichment by 
asking the students to read a lot of English vocabularies to improve 
their pronunciation so that they could speak English in front of the class 
confidently later. 
“We did not immediately ask them to speak anything in 
front of the class. So the first step was asking them to read 
first in order to improve their pronunciations that could not 
pronounce some letters and to increase their courages to be 
able speak at least one, two, or three words in English in 
front of the class” (P9) 
 
Meanwhile, the pre-service teachers also claimed that using 
gestures while speaking helped her in communicating with the students 
so that they could understand what she said better. According to Puskas 
(2016), teacher can establish a common gesture for a certain concept 
and better explains an action with mime. Correlating with that idea, P5, 
P7, and P9 stated as follows. 
“When we wanted to ask something, we must use gesture of 
it. For example we wanted to ask "what is this in English", 
we must have a gesture of pointing at that thing.” (P5) 
 
“When we explained about "Telling Time", for example, we 
used gestures like pointing at the clock...” (P9) 
 
“I used a method of imitating or demonstrating a word. For 
example, when there was a word of "read" or "swim", I 






The next challenge in TEYL in Southern Thailand from the 
students’ side is writing. The main reason of this problem is because 
Thai people has their own alphabet which is different with the most 
widely used alphabet in the world, Latin alphabet. The students are still 
unfamiliar with Latin so that it is difficult for them when it comes to 
writing which is as stated by P2 “Because they use Thai alphabet, they 
have a very hard time in writing latin alphabet especially for children”. 
She added that it was difficult for them to learn two alphabets, Thai 
alphabet and Latin alphabet. 
Similarly said, P5 argued “Mostly students were not used to Latin 
alphabet, so they were still very weak in writing”. She added that it is 
even difficult for them only to differentiate one letter to another, it is 
clarified as follows. 
 “...let alone writing a text, a sentence, or even a word, in 
writing letters, such as distinguishing which one was A, 
which one was B, and so on, they were still confused about 
it.” 
 
In handling the matter, the participants justified that teaching the 
students alphabet which is the basic in writing is the first step should be 
done. The students need to be introduced with Latin alphabet as noted 
by P5. 
 “I just followed the students’ level by starting from zero. I 
introduced them the letters of A to Z, which might be 
difficult for them to memorize the letters right away. So, I 
was basically introducing them the most basic thing in 






Afterwards, P2 and P6 asserted that when they asked the students to 
write, they used to spell the letters of the word first to minimize the 
students’ misunderstandings. “I was willing to do spelling one by one 
and corrected it,” said P2. While P6 expressed as follows. 
“There might be some children who had already been able to 
spell the alphabet, but there were also some who needed to be 
guided as they were familiar with the symbols of Thai letters 
themselves.” (P6) 
 
In consequence, it is important to make the students familiar with 
Latin alphabet in teaching writing. Spelling each letter of a word can be 
a way to improve the students’ ability in identifying Latin alphabet. 
2. Challenges from Pre-service Teachers’ Side 
a. Limited mastery of TEYL methods and techniques 
Young learner teachers need to have great knowledge of TEYL 
methods and techniques to make their class interesting and fun so that 
the students will happily participate in teaching and learning activities. 
Fatiloro (2015) proclaimed that teachers should use a variety of 
methods for teaching English. It is believed that applying various 
techniques in language teaching will enable teachers to create suitable 
condition for students in learning English as well as help them to deal 
with their learning challenges (Holenšinská, 2006). Meanwhile, it is not 
an easy thing since the teachers need to not only think of how to 
transfer four language skills but also how to remain students’ 





Although the findings of this study reveal that students were 
enthusiastic in learning English taught by pre-service teacher with 50% 
agree and 20% strongly agree (Table 4.1), the pre-service teachers 
claimed that they still had limited mastery of TEYL methods and 
techniques (see Figure 4.5). 
 
Figure 4.5  The Diagram Result of Questionnaire 
P10 told “the challenge was to find interesting teaching methods 
or techniques as interesting as possible”. According to Garton et al. 
(2011), young learner teachers apply various activities in their classes 
including listening to a tape-recorded/CD, reading aloud, playing game, 
or singing popular songs. P10 explained that she often used music or 
games to attract the students’ attention. Lewis and Bedson (1999) claim 
that for young language learners, games increase their motivation as 
well as represent the primary and most important way of learning. Two 















Thailand are hunting games and vocabulary games. She stated the 
following. 
“...we hid some vocabularies in the school garden or other 
place around the school, and they were asked to find the 
vocabularies and write them on their book. Otherwise, we 
used vocabulary games like Bingo.” (P10) 
b. Lack of Professional Development 
 
Figure 4.6  The Diagram Result of Questionnaire 
As shown in Figure 4.6, 3 out of 10 pre-service teachers think that 
they are still lack of professional development with 2 of them agree and 
1 strongly agree, 1 disagree, while the other 6 pre-service teachers do 
not want to reveal whether they agree or disagree by being neutral. 
Day (1999) and Bredeson (2002) refer professional development 
as a process where teachers acquire and develop the knowledge, skills, 
plan, and practice with children, young people, and colleagues through 















engagement, and improved practice. In other words, it is a tool for 
teachers to develop their knowledge and skills in teaching. It can be 
gained by means of orientation, training, and support which contribute 
to the quality of the learning and teaching process improvement 
(Lessing & De Witt, 2007). Pop (2015) asserted that to achieve 
professional development requires a lifelong learning experience which 
aspiring teachers need to acknowledge in the moment they consider 
embracing this career. 
Teachers should have deep and broad understanding of the subject 
in order to be successful in teaching. The research findings (shown in 
Table 4.1) reveal that when the pre-service teachers are asked whether 
they have already known any knowledges about TEYL or not, most of 
them (80%) revealed that yes they have. The same case also happened 
when they are asked if they have never got any proper teacher training, 
the result is 20% strongly disagree, 20% disagree, 50% being neutral, 
and 10% agree. It is because EYL (English for Young Learner) is one 
of the lessons given in their university which is most often embedded in 
theoretical, not practical teaching knowledge. 
In comparison with the theoretical aspects presented during the 
course, the actual teaching experience will be more rewarding and 
meaningful (Pop, 2015) and can be different with what be expected. P8 
said “...what was taught at the university and the one in the field were 





gained an actual TEYL experience before joining the teaching practice 
in Southern Thailand to be able to anticipate the difficulties that they 
will face later.  
The findings presented in Table 4.1 show that 3 out of 10 pre-
service teachers admitted that they have never taught TEYL before 
having teaching practice in Southern Thailand. According to the 
findings of Stelma & Onat-Stelma (2010), teachers who does not have 
any experiences in TEYL become more effective after a year working 
in primary schools in Turkey. Kagan (1992) noted that pre-service 
teachers come into teacher education programs with a critical lack of 
knowledge about pupils in which the only way to acquire this 
knowledge is through direct interaction with them. It indicates that 
teaching experience is a significant factor in TEYL in which those with 
no previous experiences may feel difficult in handling and 
understanding children. It is proved with the same participants also 
revealed that they did not know how to handle children well and still 
felt nervous when teaching them. 
Children’s characteristics are different with adults which need to 
be taken into consideration in TEYL. One participant argued that one of 
the challenge in TEYL was working with young learners since they are 
easily distracted. 
“When we were talking about one thing, they could be 





by their surroundings which might be noisy or something.” 
(P3) 
 
To attract the students’ attention, she needed to make her class 
fun and interesting by using various teaching methods such as playing 
games which is a popular activity in teaching children. 
3. Challenges from Others’ Side 
a. Curriculum/Syllabus 
The curriculum/syllabus of English in Thailand is still unclear 
which burdensome. Without a clear curriculum/syllabus, a teacher can 
not have a clear target learning as well. According to the findings of 
Ulla (2018), one of the problems in English language teaching in 
Thailand is unclear and unsuitable English language curriculum. The 
similar case was also experienced by two participants of this study. P8 
stated that during the teaching practice days, she was not given a clear 
curriculum or syllabus and since the curriculum in Thailand and 
Indonesia was different, it was difficult for her to adapt to it. In addition 
to P8’s statement, P6 said as follows. 
“Because the curriculum was different, the expectations of 
the teaching aids/medias that had been prepared before did 
not rule out the possibility that it would change instantly 
while delivering the lesson or while having a meeting with 
the teacher advisor.” (P6) 
 
Curriculum development is one of the basic things that teachers 
should be mastered when they teach in real school (Adnyani, 2015). In 





development better if they experience it directly at school and see how 
the school and experienced teachers deal with that. In line with the 
disclosure, P6 argued that in resolving the matter, she used to observe 
her teacher advisors. She added “I used to consult with the teachers 
there, such as asking what I should do when something A happened in 
class”. Similarly said, P8 expressed as follows. 
“How I overcame the challenges was first, asking a lot to 
the English teacher of the school about the material, how to 
teach the students there, or what must be achieved in that 
semester. So even without a clear curriculum and syllabus, I 
still had a guidance which meant there was a learning target 
of the lesson.” (P8) 
b. School’s Facilities 
The facilities of a school influence both teacher’s and students’ 
performance in the classroom in which adequate school’s facilities can 
become a help to make teaching-learning process effective and 
successful. From the results of the questionnaire, two participants 
revealed that the facilities of the school did not support their teaching. 
The school facilities in question refer to technology as stated by P1. She 
explained that the school where she had teaching practice at still uses 
traditional teaching method, using books and whiteboard, which is less 
attractive than learning using technology. 
“If there was a better technology, it might create more 
interesting learning that could attract the students to learn 






Another issue related to school’s facilities is learning resources. 
According to P4, the textbook that was used in her school is not suitable 
for the students of that school. She elaborated that it is because the 
textbook is too difficult for the students’ abilities. The finding is in 
accordance with Copland et al. (2014) who maintained that in many 
countries appropriate books are either not available or are not used in 
the classroom. 
Regarding to the matters, P1 stated that since there is no LCD 
projector, she makes various teaching aids/medias by her own to make 
the students interested in her class. 
“When the material was about colours, I provided colourful 
papers, put them on the whiteboard, and explained to the 
students in a fun way.” (P1) 
 
P9 opined that pictures are the best teaching aids/medias for her 
since they are easily understood. Puskas (2016) insisted that visual 
support is greatly important for young learners. 
c. Class Size 
A large class where there are too much students in one class has 
become an issue in TEYL. Teachers are struggling to teach and control 
young learners in a big number simultaneously. One participant 
revealed that in her school, one class may consist of 40-45 students 
which is extremely large. According to Copland et al. (2014), large 





resulting problems of control and discipline. Corresponding to that, the 
participant stated the following. 
“Because of too many students, there were several students 
that were difficult to be controlled while there was speaking 
problems at the same time. So, it was hard in controlling the 
students to sit quietly and pay attention to our lesson.” (P1) 
 
She added that in her point of view, an ideal class consists of 25-
30 students. While a class with more than 38 students can be considered 
as large classes which burden and concern the teachers about lack of 
resources, classroom management issues and difficulties in improving 
teacher-student rapport (Araos, 2015). 
Responding to the matter, P1 confessed that she can not do 
anything about it since it is the school policy. On the other side, Araos 
disclosed that many studies identify group work as a useful strategy for 
teaching EFL in large classes because it helps to deal with challenges 
for monitoring learning. Brown (2001) explains group work as a 
concept involving various activities in which three to six students are 
assigned a task that implicates collaboration and cooperation. 
d. Cultural Differences 
The cultural differences discussed in this study are related to 
language diversity which is previously discussed as one of the causes of 
speaking problems. Curtain & Dahlberg (2010) emphasized that the 
relationship between between language and culture is so close in which 





that due to the differences between their mother tongue and the 
students’, they can not communicate with each other well which 
become a hindrance during teaching-learning process since the students 
barely understand English. 
“Because I did not speak Thai and the students did not speak 
English either, the challenge was how to make children 
understood what I taught without them understanding English 
nor me explaining in Thai.” (P7) 
 
“Not many children know and understand English so that 
when they were taught in English, there were definitely those 
who did not understand.” (P8) 
 
Additionally, P3 stated that language diversity also influences 
students’ disciplines and motivations in learning English. She informed 
that her students are more obedient to those who are able to speak their 
mother tongue. 
Learning Thai language as the students’ mother tongue is still the 
best solution according to the pre-service teachers since it is exceedingly 
difficult to teach English to children whom do not understand English by 
using English as the language of instruction. P3 and P8 claimed that it 
would be clearer for both them and the students to use Thai in delivering 
simple instructions. 
“When we wanted to give them a warning, or asked them to 
do something, or else, it would be easier if we used Thai.” 
(P3) 
 
“I used to ask students whose English was better than the 
others about the local language of several simple commands. 
Therefore, I could instruct the students in Thai in order to 






Furthermore, P7 stated that she gets a help from her teacher advisor 
while teaching the students. During her class, the teacher advisor will 
translate the materials she explains to the students in Thai language so 
that they can understand the lesson easily. 
On the other hand, P5 believed that cultural differences have an 
impact on the way she treats or teaches the students and likely the way 
the students think about her. She added that she needs to blend with the 
students and adapt to their culture in order that they can understand her 
better. As stated by Moon (2005), English young learners teachers need 
the flexibility to be able to adjust their knowledge of English to the 
children’s level and a rich knowledge of the culture so as to get get 
children interested. 
4. Factors that will Improve Learning and Teaching English to Young 
Learners 
To answer the third question, what factors that will improve learning 
and teaching English to young learners, the pre-service teachers are asked 
to rank the following factors which are adapted from Copland et al. 
(2014): 
a. Smaller classes 
b. More hours of English classes each week 
c. Improvement in my own level of English 





e. Training in new language teaching methodologies 
f. Better access to resources such as textbooks and materials 
g. Starting English at an earlier age 
h. Better access to new technologies such as DVDs or computers 
The responses of the participants are analyzed by using Microsoft 
Forms in which the results can be seen below. 
 
Figure 4.7  The Result of Questionnaire 
From Figure 4.7, where rank 1st is indicated as the most important 
and rank 8th is the least important, fewer tests and examinations is 
considered the least important factor in improving learning and teaching 
English to young learners in Southern Thailand. Better access to new 
technologies such as DVDs or computers is considered the second least 
important overall, while better access to resources such as textbooks and 
materials is the third least important. Smaller classes and more hours of 
English classes each week are still considered less important than other 





own level of English attract almost comparable number of responses and 
are ranked as the two most important by a fairly sizeable margin. At the 
same time, training in new language teaching methodologies is also 






CONCLUSION AND SUGGESTION 
 
This chapter presents the conclusion of the research by delivering several 
results that have been obtained in this research and suggestions as well. 
C. Conclusion 
This research has highlighted a number of issues in teaching English to 
young learners faced by pre-service teachers during their five-month teaching 
practice in Southern Thailand. Based on the results, there is no significant 
differences between pre-service teachers who had their teaching practice on 
November 6, 2018 – March 27, 2019 and those on November 17, 2019 – 
March 24, 2020. It has been shown that the pre-service teachers are 
challenged by their limited mastery of TEYL methods and techniques and 
lack of professional development. Even though they have already had 
knowledge of TEYL through their days in university, some of them have 
never had any actual teaching experiences which can be different with what 
be expected. Besides, they admit that they need to improve their own level of 
English to be a better teacher. 
The other challenges come from the students’ side including cognitive 
development, lack of motivation, discipline problems, speaking problems, 
and writing. Even if English has been introduced since primary school in 





and understanding the language. Mostly students in Southern Thailand have 
low English vocabulary mastery since they are still unfamiliar with English. 
Moreover, they have and use their own alphabet which is different with Latin 
alphabet as the most widely used alphabet in the world. Curriculum/syllabus, 
school’s facilities, class size, and cultural differences also become a challenge 
for pre-service teachers in TEYL in Southern Thailand. Both pre-service 
teachers and the students do not understand each other’s mother tongue that 
makes them hard to communicate without misunderstandings as well as has 
an impact on students’ disciplines and motivation. The students are more 
obedient and easily controlled if the pre-service teachers are able to speak 
their mother tongue which is Thai language. 
In overcoming the challenges, learning the students’ mother tongue is 
the best solution proposed by the pre-service teachers. As stated by Moon 
(2005), young learner teachers need to adjust to the students’ level and their 
culture. The pre-service teachers revealed that they need to start from 
alphabet since the students are not used to Latin alphabet and also learn 
several Thai vocabularies which are commonly used such as vocabularies to 
ask the students to do something.  
Besides, consulting with teacher advisors is also considered greatly 
effective in managing the problems during the teaching practice period. The 
other strategies implemented by the participants are using teaching 
aids/medias, using gestures/mimes, motivating students, and applying 






According to the findings of the challenges in teaching English to 
young learners in Southern Thailand and the way the pre-service teachers face 
the challenges, this study provides some suggestions as follows. 
First, Teacher Education Faculty needs to provide more actual teaching 
experience programs in order to build the knowledge and skills needed by 
pre-service teachers as well as their professional development. 
Second, pre-service teachers should have great knowledge about variety 
of interesting teaching methods and techniques for teaching the students, 
especially for teaching English to young learners. Besides, they also need to 
ensure that the materials that will be given to the students are suitable with 
their abilities. 
Third, it will be better to English Department students to take TEYL 
courses or others related to children education before having an actual 
teaching Englih to young learners. 
Last, for pre-service teachers who are going to have international 
teaching practice, for example in Thailand, they should enrich their 
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The Questionnaires of the Research 
 Likert Scale Questionnaire 
No Challenges in TEYL 
Strongly 
Disagree 
Disagree Neutral Agree 
Strongly 
Agree 
Challenges from Students’ Side 
1. Cognitive developments 
needed to be taken into 
consideration when 
designing and creating 
materials for learners at 
different stages. 
          
2. Students were 
unfamiliar with English. 
          
3. The majority of students 
still lacked of 
vocabulary mastery. 
          
4. Students were 
enthusiastic in learning 
English taught by pre-
service teacher. 
          
5. It was difficult to 
manage students’ 
diversity in one class. 
          
Challenges from Pre-Service Teachers’ Side 
1. I did not have any 
knowledges about 
TEYL (Teaching 
English to Young 
Learners). 
          
2. I did not have any 
experiences in TEYL 
before having teaching 
practice in Southern 
Thailand. 
          
3. I still had limited 
mastery of TEYL 





methods and techniques. 
4. I did not know how to 
handle children well. 
          
5. I had never got any 
proper teacher training. 
          
6. I could not use school’s 
teaching aids/medias 
well. 
          
7. I was still lack of 
professional 
development. 
          
8. Deciding what materials 
should be given to each 
grade students was 
difficult for me. 
          
9. I still felt nervous when 
teaching students. 
          
Challenges from Others’ Side 
1. The facilities of the 
school where I had 
teaching practice at 
were inadequate. 
          
2. The facilities of the 
school did not support 
my teaching. 
          
3. The school did not have 
any teaching 
aids/medias. 
          
4. There was not 
equipment to make 
teaching aids/medias. 
          
5. The textbook that was 
used was not suitable 
for students’ abilities. 
          
6. The materials on 
students’ textbook were 
too difficult for them. 






 Ranking Scale Questionnaire 
According to your own experience, rank the following factors that you think will 
most develop teaching English to young learners in Southern Thailand, which 1 is 
the most important while 8 is the least.  
No. Factors Rank 
1. Smaller classes  
2. More hours of English classes each week  
3. Improvement in my own level of English  
4. Fewer tests / examinations  
5. Training in new language teaching methodologies  
6. 
Better access to resources such as teextbooks and 
materials 
 
7. Starting English at an earlier age  
8. 







The Validity of the Questionnaires 

















The Reliability of the Questionnaires 
 




Alpha N of Items 
,727 10 
 
The Reliability of Challenges from Pre-service Teachers’ Side Questionnaire 
Reliability Statistics 
Cronbach's 
Alpha N of Items 
,916 10 
 
The Reliability of Challenges from Others’ Side Questionnaire 
Reliability Statistics 
Cronbach's 









The Steps of Checking Validity and Reliability Using SPSS 
 
1. Open SPSS program. 
2. Click Variable View and define each column as shown below. 
 











5. Move all items (in this study, the researcher uses Q_1 to Q_10) including 
TOTAL to Variables box. Choose Pearson in Correlation Coefficients 
column. 
 
6. Click OK. 
 
RELIABILITY TEST 
4. Click Analyze menu, select Scale and choose Reliability Analysis. 
 
5. Move questionnaire items (in this study, the researcher uses Q_1 to Q_10) to 





6. Select Scale if item deleted in Descriptives for box, click Continue. 
 






The Interview Questions of the Research 
1. Which aspects did you think the most challenging in teaching English to young 
learners in Southern Thailand: 
 Speaking problems 








 Dealing with parents 
 Working with young learners 
 Lack of time 
 Preparation 




 Using L2 in class 
 Collecting 
 Colleagues 
 Children not understanding 
 Curriculum / Syllabus 
 Correcting 
 Creating good environment 
 Being creative 
 Children’s lack of knowledge 
 Children forgetting 
 Cultural differences 
 Children too clever 
 After-school activities 
 Appreciation
Why did you think so? 





The Interview Transcripts 
Participant 1 (P1) 
Nakhon Si Thammarat, November 6, 2018 - March 27, 2019 
Questions Participants’ Responses Theme 
1. Which aspects 








did you think 
so? 
I think the most challenging aspect in TEYL in Southern Thailand was speaking 
problems. We have different languages. During the teaching practice, I used English 
while mostly students used their mother tongue, Thai, so that we used to have 
difficulties in communication. Other aspect which was challenging was class size. In 
the school where I had teaching practice at, one class might consist of 40-45 students, 
such a large class. Meanwhile, in my opinion, an ideal class is about 25-30 students. 
That large class size led to another challenges which was discipline problems. Because 
of too many students, there were several students that were difficult to be controlled 
while there was speaking problems at the same time. So, it was hard in controlling the 
students to sit quietly and pay attention to our lesson. The next challenge was 
technology. The school still used traditional teaching method which only used book, 
whiteboard, etc. If there was a better technology, it might create more interesting 
learning that could attract the students to learn English, such as LCD projector or 
others. 
 Speaking Problems 
 Class Size 
 Discipline Problems 
 Technology 
2. How did you 
overcome the 
For speaking problems, I learnt several Thai vocabularies that was commonly used in 
teaching to control the students for doing something, such as asking them to write, 






come forward to do a task, or make them silent when they were noisy. For class size, I 
definitely could not do anything since it was the school policy. And for the discipline 
problems, apart from learning Thai vocabularies, I learnt from an English teacher of 
the school how to teach and control the students. Although the way he/she disciplined 
the students was so much different with Indonesian did, it was quite helpful. There, 
they usually used rattan to discipline the students. It did not suppose as violence. It 
was just like giving warning strictly. I tried to make different rules such as if there 
were unruly students, I would come over them and give them new vocabularies to be 
writtten for example. I did it in a gentle way and it was successful. For other aspect 
which was technology, since there was no technology such as LCD, I made some 
teaching aids/medias according to the teaching materials. For instance, when the 
material was about colours, I provided colourful papers, put them on the whiteboard, 
and explained to the students in a fun way. 
 
mother tongue 
 Learning from/ 
Consulting with 
teacher advisors 
 Giving educational 
punishment 
 Using teaching 
aids/medias 
Participant 2 (P2) 
Krabi, November 6, 2018 - March 27, 2019 
1. Which aspects 





Based on my experience, there were three factors, the first was speaking, the second 
was writing, and the third was discipline. For speaking, I found that most of Thai 
children could not say or pronounce letter of L. So when they said for example 
“cancel”, they did not say /kansəl/ but /kensiu/. As we know that there is no letter of L 
in Thai. So we can not really blame them for not being able to speak L because they 
have never trained to say that. The second factor was writing. Because they use Thai 
 Speaking Problems 
 Writing 







did you think 
so? 
alphabet, they have a very hard time in writing latin alphabet especially for children. 
For example writing vocabulary. In my class, I used to spell the word first, depended 
on the students’ skills, because it was difficult for them to learn two alphabets, Thai 
alphabet and latin alphabet. Then, the third was discipline. For the discipline 
problems, since they are children, everybody must have problems in disciplining 
children to study inside the class. Moreover with different languages, it was difficult 
to discipline them. 




I had no solution for speaking because there is no L in Thai or Thai alphabet. I let 
them to use what they understood even though I had tried to correct it before, for 
example /pensiu/, it should be /pensəl/, they still could not do it. I think it is OK since 
there is cultural barrier. Then the second one was about writing. In writing, I was 
willing to do spelling one by one and corrected it. As for discipline, I was assisted by 
the homeroom teacher who was always staying at the classroom so that he/she could 
help me to control the class. 
 
 Correcting students’ 
mistakes in speaking 
 Starting from the 
basic (Alphabet) 
 Cooperating with 
other teacher 
Participant 3 (P3) 
Phuket, November 17, 2019 - March 24, 2020 
1. Which aspects 




The most challenging aspect in teaching children in Southern Thailand was language. 
Because whether we want it or not, language has an important role in children’s 
understandings of the lessons or materials that we teach. Language will also greatly 
influence their disciplines and motivations. Children in Southern Thailand preferred 
pre-service teachers who were able to speak Thai and they would be more obedient if 
 Cultural Differences 
 Discipline Problems 









did you think 
so? 
we used Thai, their mother tongue. Besides, the other challenge was working with 
young learners since young learners tend to be easier to understand, but also more 
easily distracted. For example, when we were talking about one thing, they could be 
distracted by their friends whom were playing or distracted by their surroundings 
which might be noisy or something. 




To overcome the challenges, first, we needed to learn the students’ mother tongue 
which was Thai. Because it was impossible to teach English to children whom did not 
know English words at all. Afterwards, when we wanted to give them a warning, or 
asked them to do something, or else, it would be easier if we used Thai. So, whether 
we wanted or not, pre-service teachers should learn Thai. Then, the second challenge 
was working with young learners. By the fact that young learners are easily get 
distracted, active, and love playing, one way to get their attentions is by playing 
games, making our class fun and interesting. Or else, we used various teaching 
methods such as dividing students into groups or others that had never be done before. 
So they would have fun, got new experiences and activities, without them knowing 
that they were learning.  
 
 Learning students’ 
mother tongue 
 Using interesting 
teaching methods and 
techniques 
Participant 4 (P4) 
Krabi, November 6, 2018 - March 27, 2019 
1. Which aspects 
did you think 
For me, the most challenging aspect was speaking problems because in my opinion, 
children in Southern Thailand were still lacking in speaking skills, especially in terms 











did you think 
so? 
of pronunciation, fluency, accuracy, and grammar. Even though when we talked we 
understood each other, the grammar was still incorrect, so they did not produce 
sentences that were 100% correct. And the second aspect was their motivation was 
still very low. When I was teaching them English in class, some of the students fell 
asleep or did not pay attention to my lessons but did other lessons instead, and they 
used to ask “Miss, just tell a story” or "Miss, no need to study" also. So in my opinion, 
their motivation in learning English was still very low. And I also used to have an 
additional class or extracurricular activity on Saturdays. Out of tens or even hundreds 
of the students in the school, those who joined the class were only about 20 students, a 
very low number. 
 Motivation 




For the speaking problems, what I used to do was always asking them to speak 
English when they met me. If they did not know the vocabularies or how to arrange 
the sentences, I told them to ask their friends or teachers or whomever so that they 
could use English when they talked to me. Moreover, I also used to give them 
feedback when they made mistake in their speaking, so they would realize where their 
mistake was and learnt it. And I happened to not teach speaking but reading there, so I 
was not really concerned with speaking. Next challenge was lack of motivation. To 
overcome the issue, I used to make teaching aids/medias when I taught there so that 
the students were motivated and interested in learning English. I also used to give 
rewards to them so that they would compete to be the best. And then, I used to tell 
stories of successful people whom could speak English. For example, if I could speak 
English, I could go abroad, if I could speak English, I could communicate with 
foreigners, and so on. 
 Asking students to 
speak English 
 Correcting students’ 
mistakes in speaking 
 Using teaching 
aids/medias 
 Giving rewards to 
excellent students 
 Encouraging students 




Participant 5 (P5) 
Nakhon Si Thammarat, November 6, 2018 - March 27, 2019 
1. Which aspects 








did you think 
so? 
There were several challenging aspects. The first was speaking problem from both the 
pre-service teacher, me, and the students. I assume that the students' speaking 
problems are because they speak English as a foreign language, just like in Indonesia. 
There are not a lot of students who know English or able to communicate in English 
yet. So that, it becomes a problem for me as the pre-service teacher as well. I needed 
to work extra, such as using gestures while speaking to make them understand what I 
spoke. Because if you relied on speaking alone, there would be many problems. Apart 
from that, the second challenging aspect was writing. They have their own alphabet, 
Thai alphabet. Meanwhile, we use latin alphabet in English which is so much different 
with what they usually write. So, let alone writing a text, a sentence, or even a word, 
in writing letters, such as distinguishing which one was A, which one was B, and so 
on, they were still confused about it. Mostly students were not used to Latin alphabet, 
so they were still very weak in writing. Then lastly, it was absolutely because of 
cultural differences. Different cultures also greatly influenced whether it was from the 
way I treated or taught them, or maybe what they thought about me, it was also one of 
the challenging aspects when I had teaching practice there. 
 Speaking Problems 
 Writing 
 Cultural Differences 




The way I handled the speaking problems was what I mentioned before, I used 
gestures while speaking. So, when we wanted to ask something, we must use gesture 
of it. For example we wanted to ask "what is this in English", we must have a gesture 
of pointing at that thing. And in writing, it was a bit difficult and we could not force it. 
 Using gestures/ 
mimes 





So, I just followed the students’ level by starting from zero. I introduced them the 
letters of A to Z, which might be difficult for them to memorize the letters right away. 
So, I was basically introducing them the most basic thing in writing which was 
alphabet. Then, the last one was cultural differences. As a pre-service teacher, I tried 
to blend with them and adapt to their culture so that they could understand me easier. 
 
 Adapting to students’ 
cultures 
Participant 6 (P6) 
Songkhla, November 6, 2018 - March 27, 2019 
1. Which aspects 








did you think 
so? 
The way I see it, the most challenging aspects in teaching in Southern Thailand, the 
first one was speaking problems because of their pronunciation. There were several 
words whose pronunciation were different from most Indonesians did. And the second 
was writing. There might be some children who had already been able to spell the 
alphabet, but there were also some who needed to be guided as they were familiar with 
the symbols of Thai letters themselves. Then the next challenge was using L2 in class. 
It became a challenge for me when I had to explain or when there were children who 
did not understand the material that led us getting a gap in communicating. There was 
one more challenge, the curriculum. Because the curriculum was different, the 
expectations of the teaching aids/medias that had been prepared before did not rule out 
the possibility that it would change instantly while delivering the lesson or while 
having a meeting with the teacher advisor. 
 Speaking Problems 
 Writing 
 Curriculum/Syllabus 
 Using L2 in Class 
2. How did you 
overcome the 
As for how to overcome the challenges, in general I used to consult with the teachers 
there, such as asking what I should do when something A happened in class. For 







example, when I got a task and did not understand how to do it, I would ask first, or 
what I did more often was observing every teacher who were teaching. Since I got 
several teacher advisors, in Indonesian called as “guru pamong”, or teachers who 
guided us during a particular time, and I had about 5 teachers including native Thai 
teachers and foreign teachers. I observed them how to face a problem such as when 
children did not pay attention, lost concentration, or when they did not understand the 
lesson, how to convey it, and so on. 
 
teacher advisors 
Participant 7 (P7) 
Krabi, November 17, 2019 - March 24, 2020 
1. Which aspects 








did you think 
so? 
Personally speaking, the main challenge when teaching in Southern Thailand was 
language. Because I did not speak Thai and the students did not speak English either, 
the challenge was how to make children understood what I taught without them 
understanding English nor me explaining in Thai. 
 Cultural differences 







Thailand was firstly, I used a method of immitating or demonstrating a word. For 
example, when there was a word of "read" or "swim", I needed to act as the words said 
in front of the students. Secondly, I asked my teacher advisor for a help, who are 
certainly able to speak Thai. He/she would translate what I meant while teaching in 
Thai to the students. 
 
mimes 
 Cooperating with 
other teacher  
Participant 8 (P8) 
Nakhon Si Thammarat, November 6, 2018 - March 27, 2019 
1. Which aspects 








did you think 
so? 
The first challenging aspect of teaching children in Southern Thailand was the unclear 
curriculum and syllabus. Because there, I was not given a clear curriculum or syllabus. 
Moreover, the curriculum and syllabus in Thailand must be different with Indonesian 
since the countries, the educations, the levels, what was taught at the university and 
the one in the field were different. So it must be difficult to adapt to their curriculum 
and syllabus. The second challenge was communication. Because, as many people 
know, Thailand does not use English as the first language but as the foreign language, 
like in Indonesia. Not many children know and understand English so that when they 
were taught in English, there were definitely those who did not understand. 
Particularly, the school where I had teaching practice at did not usually use English. 
 Curriculum/Syllabus 
 Cultural differences 
2. How did you 
overcome the 
challenges that 
How I overcame the challenges was first, asking a lot to the English teacher of the 
school about the material, how to teach the students there, or what must be achieved in 
that semester. So even without a clear curriculum and syllabus, I still had a guidance 






you faced? which meant there was a learning target of the lesson. Then for communication 
problems, I used to ask students whose English was better than the others about the 
local language of several simple commands. Therefore, I could instruct the students in 
Thai in order to minimize their misunderstandings during the lesson. 
 
 Asking A-grade 
students 
 Learning students’ 
mother tongue 
Participant 9 (P9) 
Nakhon Si Thammarat, November 6, 2018 - March 27, 2019 
1. Which aspects 








did you think 
so? 
In my experience, the most challenging aspect was speaking problems. Because 
children in Southern Thailand had very minimal vocabulary, so that it was difficult for 
them to speak English since they did not know a lot of English vocabularies. Then 
their Thai accent was difficult to get rid of while speaking. For example, they could 
not pronounce the letters of L and V, so their pronunciation when they spoke English 
was a bit difficult. And the second challenge, in my opinion, was children not 
understanding, because if whom we were talking was adults, we could make a little 
more efforts to make them understood. But if those who did not understand were 
children and we did not understand Thai at all, it would be difficult for us to instruct 
them in English. So whether we liked it or not, we had to learn the basics of Thai 
which were commonly used in class, such as asking them to write, draw, or say 
something, we needed to use Thai. Because they were kids, they were even still 
learning their own mother tongue, let alone English. 
 Speaking Problems 
 Children Not 
Understanding 
2. How did you 
overcome the 
To overcome the speaking problems, we instructed the students to read English 
vocabularies. We did not immediately ask them to speak anything in front of the class. 







So the first step was asking them to read first in order to improve their pronunciations 
that could not pronounce some letters and to increase their courages to be able speak 
at least one, two, or three words in English in front of the class. Then the way to solve 
children not understanding, first we really had to learn several basic words of Thai, for 
example writing is “kian” and reading is “an”, something like that. But we did not 
always instruct the students in Thai even though it was indeed one of the strategies to 
make them understood what we were saying. Nonetheless, we had to mix the 
languages. For example, when we said "write", the students would think “write” 
means "kian", and when we said "read", it means "an". So we used two languages in 
order that the students could understand better what we were talking about and at the 
same time telling them that “this is the English of something”. Besides, we also used 
gestures. So when we explained about "Telling Time", for example, we used gestures 
like pointing at the clock or else we made teaching aids/medias like clock drawing 
paper. From my point of view, for the challenge of children do not understand, it was 
the best to use pictures since pictures were easily understood. For instance, the picture 
of “apple” which means “apel” in Indonesian, must be similar with the real apple. 
 
 Asking students to 
speak English 
 Encouraging students 
to speak English 
 Learning students’ 
mother tongue 
 Using bilingual 
(English and Thai) 
 Using gestures/ 
mimes 
 Using teaching aids/ 
medias 
Participant 10 (P10) 
Hat Yai, November 6, 2018 - March 27, 2019 
1. Which aspects 
did you think 
the most 
When I taught at a school in Southern Thailand, we were divided into team. My team 
consisted of three people, one Thai teacher called Mrs. M for teaching writing, one 
foreign teacher from Canada called Mr. Dave for teaching listening and speaking, and 
 Children’s Lack of 
Vocabularies 










did you think 
so? 
another one was me as a pre-service teacher was in charge of teaching reading. For the 
challenges, because we must use text in reading, the difficulty was when students did 
not understand the text because of their lack of English vocabulary so the students felt 
difficult in answering questions related to the text. Besides, I also taught in English 
Clinic Class which was for students who were less able to speak English and also for 
students who were a little bit abnormal. Another challenge, for grade 1, 2, and 3, they 
were very hardly controlled. Why? Because we are Indonesians and they know that we 
can not speak Thai. When we taught English in full English, it seemed like they were 
ignorant or busy alone. So they ignored us because we were Indonesian who did not 
speak Thai. They did what they wanted. And for grade 4, 5, and 6, because they had 
already had their own thoughts, so the challenge was to find interesting teaching 
methods or techniques as interesting as possible. For example, we hid some 
vocabularies in the school garden or other place around the school, and they were 
asked to find the vocabularies and write them on their book. Otherwise, we used 
vocabulary games like Bingo. 
 Being creative 




To overcome the challenges, I or my team and I used to apply interesting teaching 
methods or techniques like music or games to attract the students’ attentions. Besides, 
I also learnt several Thai vocabularies that was commonly used in class. And I often 
consulted with my teacher advisors, Teacher M, Teacher Dave, or Assistent Director 
of the school, for example, after the class ended, I would ask how my teaching was, 
what I missed, or what I needed to improve, something like that. 
 Learning students’ 
mother tongue 
 Using interesting 
teaching methods and 
techniques 



































Appendix 7.3 Microsoft Forms 
 








































Appendix 8.1 WhatsApp 
 
